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Abstract

The primary objective of this research is to iniggge the perceived prestige of English
among French university students. While the spre&dEnglish in France has been
documented since the post-war period, little curresearch has been conducted in terms of
individual French attitudes towards English. Fas tteason, the author decided to conduct a
theoretical and quantitative study of how Frenclivensity students perceive the English
language. Moreover, the author sought to identidyious social, economic and political
factors which might influence French university dgots' perception of English. In
conducting this research, the current spread ofifingh several domains of French society
was similarly investigated with the purpose of ekang the current linguistic environment in

France today.

This thesis first deals with certain social deveblgnts which have led to the emergence of
English as a prestige language. Furthermore, fscpaiced on the actual diffusion of English
in the areas directly affecting the lives of Frencliversity students. Finally, the French elite's
public response to the emergence of English issiiy&ted in order to identify how these
attitudes might influence French university studemierception of English; as well as to

further examine the current linguistic environmienErance.

The data emanating from a questionnaire electrypidastributed to 150 French university

students indicate that English is highly prestigi@among this group. Moreover, the results
suggest that French students perceive the acguisiti English as advantageous for their
current studies, as well as for their future emalolty. What is more, the research indicates
that French university students choose to studylifindecause it is both useful and an
international language. In sum, it appears thahdéfreuniversity students are highly positive
in orientation towards English for reasons of tytjlfuture employability and international

mobility. The author thus recommends more resewaiith regard to the attitudes of French

students in order to better adapt language pahiciieir needs and motivation.
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[. Introduction

The motivation for this research primarily camenfroy personal experience living in
France for three years. Working as an English &adtere has exposed me to varying
attitudes towards the English language, as welbagrying levels of motivation concerning
the acquisition of English. These attitudes haverofvaried and | have experienced both
positive and negative perceptions of the spreangflish in France. With this being said, it
seems like the perception that English is undouypteseful in today's world seems to always
be at the center of these discussions. Moreoverdédmand for English lessons in France
appears to increase every year, with parents gzgigttheir children in English lessons at the
age of one! Thus, the decision to measure Frenaepeons of the use and spread of English
in France was made in order to measure thesedatsitun addition, preliminary research
revealed that there is a lack of current researdhis particular area. Also, it appeared that
the last major study of French attitudes towardgliEh was conducted by Jeffra Flaitz in
1988. Now in the new millennium, it therefore sednmaportant to measure current French
attitudes towards English in light of the recerdlgllization and digital age phenomena. The
idea thus being to investigate how current sogialitical and economic developments have

influenced French perceptions of English.
[.1 Statement of problem

The primary objective for this research was talgtthe prestige of English among
French university students. Furthermore, the magug of the research was to investigate
French university students' perceptions of thetytdf English with regard to their personal
academic and professional careers. In this wagareh was centered on the notion that
French university students may perceive the adipisof English as advantageous. Thus, the
relationship between this perception and the stafugnglish as an internationdihgua

francaalso served as a main objective of this research.

Age was chosen as the primary variable of thisaes for two reasons: (1) | am a
student myself, therefore it was much easier ttilige the questionnaire to fellow students,
and (2) Flaitz (1988, p.168), at the conclusiomef research, suggested that younger people
tended to be more positive in orientation towatus English language. What is more, she
discovered that those subjects with a stronger eawad background tended to be more
positive in orientation (op. cit). Given that thessults were obtained in 1988, one could

conjecture that, in the recent contexts of botlbglaation and the creation of the European
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Union, today's French youth are even more positivagientation. It was thus in this vain that
the age variable was chosen for this research.

|.2 Research method

With the purpose of investigating these objectivesombination of quantitative and
theoretical research was employed. In terms of dgoantitative research, an online
questionnaire was distributed through social mé&ali50 French students enrolled in degree-
awarding programs. The online questionnaire wasiin based on the theoretical research
collected from the outset of the research. The tgpres included in the questionnaire thus
served to investigate French university studergstgption of the utility of English in their
immediate studies, as well as in regard to theiur&u employability. In addition, several
questions were included in order to measure theggi reasons why French university
students study English. Moreover, questions aimeadvastigating the students' consumption
of English-language films and series were similddgluded to gauge their demand for

English-language products.

Regarding the theoretical aspect of the resedotys was placed on studying the
impact of globalization and international mobiliiy the spread of English in France. In this
way, links between these phenomena and French rsitwatudents’ perceptions of English
could be investigated. In conducting the theorétiesearch, the following questions served
as a basis for analysis: (1) Why might French usite students view English as a
prestigious language, and (2) What is the currprgagl of English in France, and how has
this impacted their academic and professional csPe€lhe areas to be studied were the
following: the French audiovisual, research andcatlan domains. Furthermore, (3) Has the
official response (the French elite's) to Englistareged since Flaitz's study, and how might
that account for French university students' ategitoday?. It should, however, be noted that
Flaitz discovered a discrepancy between the “afficattitudes and those belonging to the
general French public in 1988 (Flaitz, 1998, p.160)jus, the purpose of investigating this
question was to identify if this discrepancy stédimains, or if it has changed in the light of
recent global developments. If this were to be ¢hee, one could conjecture that public

attitudes may have become even more positive sila's study in 1988.

Two theoretical frames of reference were emplageatder to investigate the status of
English as a prestige language in France. Firstisfovas placed on Abram de Swaan's
notions of the global language system and how orgey roonsider languages as
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hypercollective goods. Second, an analysis of wiglents may positively perceive the
English language was conducted by focusing on CHals' discussion of Strubell's
“Catherine Wheel”. The aim, then, was to use tliseretical frames of reference to research
why French university students might positively geive English to be an advantageous

language to acquire for their academic and pradessicareers.
I.3 Research related questions and hypotheses

The aforementioned combination of theoretical gundntitative research will serve to

investigate the following research questions:
1. What are French university students' percepifdhe English language?

Hypothesis French university students are generally posiiiveorientation towards the

English language.

2. Does a relationship exist between French uniyestudents' area of study and orientation

towards English?

Hypothesis A relationship exists between French universttydents' perception of English
and their area of study. Those students studyingingdgs and Economics and the exact

sciences are expected to be more positive in atientthan students of other disciplines.

3. Is there a relationship between a French uniyessudents' proficiency in English and

their perception of English?

Hypothesis French university students with a greater preficy in English are expected to

be more positive in orientation towards English.

4. How prestigious are English-language “produdfsins, series and educational courses)

among this demographic?

Hypothesis English-language products are highly prestigiaosng this demographic. It is
expected that English-language films and seriek valparticularly prestigious among this

group.

With regard to the investigation of these reseaetaited questions, this thesis will be
structured in the following way: (1) an analysiswatiy French university students’ might

perceive English to be a prestige language, (2) dheent spread of English in the
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audiovisual, research and education domains ofchrenciety, (3) the French elite's defense
of French and their response to English in Fra@ea discussion of the quantitative research

method employed, and finally (5) an analysis ofdhta emanating from this research.
Il. English as a prestige language

The growing prestige of English has developedightlof several factors. First, the
status of the English language rose as a res@titgh colonialism during the 19and early
20" century. However, the current prestige of Engfisids its roots in a much more recent
past. As the English-speaking countries, and pilynéne United States, grew in terms of
political and economic power after 1945, the Ermgllanguage simultaneously grew in
prestige (De Swaan, 2001a, p.17). Second, thisgshenon occurred in time with the move
towards a new world order: globalization. As intronal political organizations were
established in the wake of the Second World War,ntbed for an international lingua franca
became more pressing (Crystal, 2003, p.12). Furtbes, Crystalipidem p.13) suggests that
the development of mass communication has helpedréate a sort of international

community, or “global village”.

It is therefore essential to analyze the develogmehich have influenced non-native
speakers to acquire the English language. Moredin@ise motivations provide a basic
framework for discussing the spread of English rian€e. In order to analyze the motivating
factors leading to the acquisition of English, Abrde Swaan's (2001a) notion of the global
language system will be used as a frame of referefagrthermore, focus will be placed on
his ideas pertaining to the economic applicatiotanfjuages as hypercollective goods. When
approaching these concepts, it is crucial to canstte Swaan's idea that the evolution of
languages has resulted from human action rather tha outcome of human intention
(ibidem p.2).

Earls’ (2013) application of Miquel Strubell's Gatine Wheel to the emergence of
English-medium programs in the German higher edutatystem will in turn be discussed
with the purpose of further applying de Swaan'sésd® the acquisition of English among
French university students. A discussion of thesecepts will thus prove to be essential
when analyzing the prestige of English among Framgkiersity students, as well as current

discussions to increase the number of English-nmegitograms in France.
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I1.1 Why is English perceived to be a prestige langage?

What is the global language system? According éoSevaan, the global language
system is a network of connections between therdifft language groups of the world. He
suggests that the global language system is arpattenultilingualism which has connected
humanity regardless of the “great confusion of teegj, fbidem p.1). It is essential to note
that this multilingual pattern has not developedd@nly, but rather that it represents “a
strong and efficient network that ties together ireatly or indirectly — the six billion
inhabitants of the earth”, (op. cit). This “world¥@ constellation of languages” is therefore
intrinsically linked to the political, economic amwdltural systems of the world (op. cit). It is
thus for this reason that one must contextualieesttuation of the world's languages within
the phenomenon of globalization.

In order to better understand this notion, de S¥gadanguage galaxies” must be in
turn examined. What exactly constitutes the diffiegarts of the global language system? De
Swaan has organized the global language systemhierarchical pattern comprised of four
different parts. First, the “peripheral languagésid to circle around one hundred “central
languages” which are generally used in educatibe, media, politics and bureaucracy
(ibidem p.4-5). De Swaan suggests that the learningr@fuages tends to occur upwards as
speakers of a central language generally chooskeam a “supercentral” language; as
opposed to peripheral languages. These languagespramarily chosen because they
represent the world¥ngua francas and thus enable speakers to participate in iatemal
communication and mobility. The supercentral lampasa each with their own “regional
constellation”, include: Arabic, Chinese, Englishrench, German, Hindi, Japanese, Malay,
Portuguese, Russian, Spanish and Swalbid€m p.5). Finally, a “hypercentral language”
connects the speakers of these supercentral laegudde Swaan gives the following
example, “if an Arab and a Chinese, a Russian a8gamiard, or a Japanese and a German
meet, they will almost certainly make themselvedarstood in one and the same language”,

(ibidem p.6). At the current moment, this language islishg

For the purpose of this thesis, focus will be eesd on this progressive movement
towards English. If language acquisition generaltgurs upwards, it is essential to note that
speakers must recognize something advantageouleitahguages that occupy a higher
position in the system. With regard to this phenoome de Swaan thus qualifies language as a

“hypercollective good”. In this way, the more hureanse a given language, the more
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valuable it becomes. This quality of language, niedess, separates it from other economic
goods given that it is not '‘consumed' as it is udedem p.27). This idea is important to
discuss in that it describes the changing statusamfjluages, and provides a basis for

understanding why French university students maw\English as prestigious.

There are several factors to discuss regardinghthien that languages function as
economic goods. First, even if languages are frepbken, and often without added cost,
humans are unable to learn an unlimited amourdragjuages. Moreover, languages which are
not acquired as a native tongue or at a young #ga cequire much effort on the speaker's
part. For this reason, de Swaan notes that “a jpmastment is required” when learning a
new language. Then, if acknowledging that a comalile amount of effort is exerted during
this process, speakers must make a choice. Acgptdimle Swaan, speakers will naturally
want to learn the language that they view as thetradvantageous, or which they view as
having the greatest “return” (op. cit). He relates choice to that which consumers face
when buying a new product. In this way, languaggrsiare said to “shop” for the “standard”
that they regard as being the most beneficial ®@r tkituation. He then suggests that
“language loyalty is an extreme case of consumglty’, given that the adoption of a new
language (the “standard”) requires time and effdnidem p.28). Finally, as more speakers
opt for a given language, its utility increases tloose speakers who are already using it, or
for those who will learn it in the future (opcith other words, a language with a “grand
reputation confers prestige on its usergidem p.29). It is then under these conditions that
prestige languages are born, or more specificatlyy we can define the position of English

as a hypercentral language.

How then does de Swaan's concept of linguistictalagelate to the higher education
system? Or, how can we apply these ideas to thensalye French university students might
recognize in the acquisition of English? To ansthese questions, the factors influencing the
development of English-medium higher education mog in Germany must be considered.
Given that Germany is one of France's top allieshh@European Union, it is fair to assume
that both countries face many of the same politeabnomic and social constraints. The case
of German higher education is thus an interestiamé of reference to use when discussing

the prestige of English among French universitgeis.

In Earls' (2013) paper entitlegketting the Catherine wheel in motidre uses Miquel
Strubell's Catherine Wheel to define the changitajus of English in German higher
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education. His essay primarily studies the rold tha status of English has played in the
growth of English-medium programs in German univ@es Earls notes that English-

More l2arming of

tha languags

Sreabes modl vatlom Lo PACre de
learn and use the and sean
langusags language

Greatar perception of Wiorne supply of goods
usafulness of the and services in the
language anguages

Wiore consumiption of -
J00Cls and servces ir
the language

Figure 1. The Catherine Wheel Model. Adapted from Earls 2013.

medium programs were initially introduced in 1996thwthe intention of attracting

international student flows (Earls, 2013, p.125j126wever, in a study conducted in 2011,
data revealed that 73% of the students enrolle&riglish-medium programs at German
universities were in fact German nationalbidem p.127). Moreover, the same study
determined that out of the 643 English-medium Magtegrams offered, 615 were available
exclusively through English (op. cit). In sum, thata clearly suggests that English-medium

programs have become highly attractive to Germaahesits.

In order to look more closely at why these progrémaee proven to be so attractive to
German students, Earls employs Miquel Strubellh&@me Wheel model. In regard to this
model, three different versions have been developed individual as consumer, the
individual as worker and the individual as a sodaing (bidem p.127-128). It should
however be noted that these models were origimgieloped to analyze minority languages,
yet Strubell suggests that they can equally be fsethe discussion of languages that are
expanding or acquiring a dominant position. Foranalysis of English-medium programs in
Germany, Earls focuses on the first version, gitleat, in his opinion, the introduction of
these programs has resulted from the marketizadimh commodification of international
education ipidem p.128). In other words, students have becomeurness in an ever-
expanding market of global education. Thus, thisomois similar to Abram de Swaan’s

application of the consumer to language learnings then particularly important to note that
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students will most likely choose the scholasticimm which appear to be the most
advantageous for their futures.

With regard to the “individual as consumer” versiof the Catherine Wheel (see
Figure 1), six interconnected factors are represkmt a circular fashion: (1) competence in a
given language, (2) an increase in status of saiduage as linguistic capital, (3) an increase
in products relating to the language, (4) an ineeeia consumption of said products, (5) an
increase in perceived utility of the language, &ndlly (6) an increase in motivation to use
and learn the language (op. cit). Each step in“thiseel” is then said to put the following
steps in motion. For the purpose of this resedimtys will be centered on this sequential

movement in order to identify French universitydgnts' perception of the utility of English.

However, rather than launching into an in-depscdssion of how Earls has applied
this model to the emergence of English-medium @ogrin Germany, it is instead important
to highlight several fundamental factors that Easlgggests have been “catalysts” in
accelerating the movement of the Catherine Whee{'€omponents in Germany. Earls (op.
cit) suggests that these catalysts are often basedchanges in language planning.
Furthermore, it should be noted that these chaagesoften defined by their respective
political, economic and cultural contexts. Thesanges thus influence the evolution of
language acquisition (De Swaan, 2001a, p.6). Withieing said, it is essential to determine
the role of these external factors in order to whscthe status of English in French higher
education. The primary areas to discuss are tHewiwlg: globalization and the European

Union.
I1.2 The case of English in France: supra-nationabbligations

Noting de Swaan's notion of regional constellagjoih is important to consider that
France currently participates in the regional laggiconstellation of the European Union as
well as in the globalized world. For this reasdrghould be noted that France, as a political
community, is both an independent nation and a neerstate of the European Union. In this
way, France has both national and supra-nationégatlons (Ager, 1999, p.2). When
discussing the prestige of English among Frenclvemsity students, one must therefore
recognize that French students also belong tortbetey European and global social, political
and economic spheres. French students' future gykanthus often transcends the borders of
France. Therefore, the spread of English in Frame® increased as a result of the ever-

increasing need for transnational communicationrandility in Europe and elsewhere.
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In order to approach this idea, it is essentidbtech on some basic notions pertaining
to globalization, as well as to define the termotwgll English”. These notions are important
given that they highlight the status of Englishaasnternationalingua franca thus lending a
general framework for understanding the desireateela commonly understood language in
the world today. As previously mentioned, the warldations have become increasingly
connected through mass media, new technologiesraadhational political and economic
institutions. According to Crystal (2003, p.11)cammon language, dmgua franca has
become increasingly sought after in light of thesgent global developments. Kachru (1992,
p.3-4) demonstrates that the search for a commoguége has been present since 1887
among Universalists who have desired an artifiaaguage lacking cultural and linguistic
connotations. What is more, Kachru (op. cit) ndted these attempts have been reduced to
“linguistic esoterica”, and thus merely represehé twant for a transcultural code of
communication. With regard to the ever-increasipgead of English today, Kachru (op. cit)
comments that attitudes have been both positivenagdtive: among those who believe that
the spread of English is a “unique phenomenon oftioe”, and those who consider it as a
“form of linguistic and cultural colonization”, (ogit). With all elements considered, it is this
desire to become globally intelligible which sertesharacterize the status of English in the
world today.

According to Mair (2013, p.255), global Englishshtranscended the boundaries of
“structural” levels and does not necessarily apyany given sociolinguistic or World
Englishes model anymore. In his opinion, lingusteuld rather begin to classify the spread
of English in terms of “second-language acquisition“learner language” models. He then
suggests that “the more English spreads globallg, more heterogeneous it becomes
internally”. Therefore, if considering Mair's pasit, English has become “de-contextualized”
from its original cultural context and has now ased a more “post-national” character (op.
cit). A notion which is particularly important tmesider given that transnational borders have

become commonplace; with many people having badilome and post-national identities.

Reinforcing this idea, Mair (op. cit) applies Apjgai (1996)'s notion of cultural
globalization to the function of global English the world today. Within this model,
Appadurai has created a list of vocabulary extampdiom the termlandscapein order to
“represent the conflicting pulls of deterritoriai®n and re-localisation in the processes of
cultural globalisation”. For Appadurai, the meaniof the term landscape is entirely
subjective and dependent on the individual. Fas teason, he has organized the social and
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culturallandscapeof the global world into fivescapesFirst, thefinanscapecharacterizes the
global world's tendency towards neoliberal cagstali Second, thethnoscapealescribes the
increased international travel and forced or vamnmigration in the world. Numbers three,
four and five include thenediascapetechnoscapeandideoscaperespectively. Mair then
suggests that global English is a central aspeetoh of thesescapesTo support this idea,
he describes the situation of African asylum sexlkerltaly who have used English as a
means of communication. He indicates that this gtarbelongs to thethnoscapdevel of

the global world given that it describes an inciciewhere English has been used in terms of

international migration (op. cit).

In sum, for the purpose of this research, it geasial to note that English has become
“de-contextualized”. One must therefore considewr m@n-native speakers may perceive the
impact and use of English in the global world todalge question of how France's supra-
national influences affect the status of EnglistoaghFrench university students will thus be

approached in this way.

The status of English in the European Union hasstamtly been shifting since the
founding of the European Economic Community in 195idring this time, French, which
had previously been the sole language of the Earo&al and Steel Community, ceased
being the sole official language when the Commudigided that all “binding decisions”
must be written in the member countries' respedanguages. Within the first years of the
EEC, French remained the dominant language of camuation. However, the entry of the
United Kingdom in 1973 marked a significant depagtérom this dominance (De Swaan,
2001a, p.152-153, Wright, 2006, p.40). The incréasse of English in the European Union
continued to rise with the entry of countries |&eeden, Austria and Finland in 1995; as well
as with the entry of Slovakia, Hungary, Slovenistdaia, Lithuania, Latvia, Cyprus and
Malta in 2004 (De Swaan, 2001a, p.156-157, Wrigh@6, p.40). Given that English was the
common second language for many of these counirieecame the most spoken language in
the E.U. This fact was confirmed in 1998 when aoBarometer survey revealed that English
was the favored second language among EuropeanSwy2an, 2001a, p.161). As English
appears to be the first foreign language taughhast of the large member countries, this
trend continues today (Legend2f03, p.3) These instances are significant given that they
support the notion that English is viewed as anaathgeous language in terms of

international communication.
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Concerning Europe's current linguistic situatioh,is necessary to identify two
fundamental levels: the level which relates to lagion-state, and that which relates to the
European Union as a whole. De Swaan (2001, p.1ld8her qualifies these levels as
belonging to either “civil society” or to bureauttcadomains. With regard to the levels
belonging to civil society, de Swaan qualifies fivat as “domestic communication”. He
suggests that this level of European communicagéers to the language which is both used
by the majority of citizens and protected by a givuntry. In other words, the national
language. Second, “transnational communication”’ceams communication between the
citizens of the European Union. De Swaan (op. reifes that, in terms of languages used,
English reigns “paramount” in the global Europeghese. English has thus achieved
numerical power throughout Europe. A reality whiehds to its status as a desired language

to acquire.

In regard to the greater level of bureaucratic mmmication, there are again two
secondary levels. First, all formal and public commmation used for the European
Parliament and European Commission. It should kednbere that within the Maastricht
Treaty of 1992, it was agreed that all languagethefEuropean Union should be officially
recognized. Moreover, all decisions concerningEbeopean Union must be published in all
of the member languages. When it concerns the Cegioni's internal functioning, however,
de Swaan (op. cit) suggests that members havemafty opted for a few ‘'working'
languages. Thus, in line with historical developtserfrrench and English tend to be the
working languages employed; with English progresyivgaining more prestigeib{dem
p.152).

Through these four levels of communication, thegliistic situation in Europe is
highly dynamic. It is for this reason that one caralify the European linguistic situation as a
“state of diglossia”. One in which European speskercognize both their national language
and one or more of the “supercentral linking largpsd (bidem p.151). It is therefore
essential to note that two forms of cultural idéesi exist in Europe: the national identity and
the European identity (the “post-national” identitif considering that English is commonly
the first foreign language chosen among Europeartsan be assumed that it is often the
language used for trans-national communicationafairs in Europe. This appears to be the
most prevalent in such “intermediate domains” (theediascape as entertainment,
advertising, sports and fashion. Here, Seidlhdeeiteneder and Pitzl (2006, p.4-5) claim
that a “bottom-up” process has occurred. Rathar thaguage use being determined through
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language policy, it is instead spread upwards gjinoine youth (op. cit). These notions are
therefore key when considering French universitgsnts' attitudes towards English in that

they highlight the current prestige of Englishéhevant social and cultural domains.

Now, after having established the political anttural functions of communication in
Europe, it is possible to discuss how the statu€mglish has increased in relation to
transnational mobility in Europe. First, the follog questions should be posed: how has an
ever-increasing need for mobility shaped educaitioBurope? In response to a demand for
highly-skilled workers throughout Europe, Europeauntries agreed on the mainstreaming
of international standards for European establistisnthrough the Bologna Process in 1999
(Earls, 2013, p.132). European countries have liees transitioning to “knowledge-based”
economies ibidem p.135). In other words, lawmakers have recogniaedeed for the
standardization of higher education programs ireotd promote mobility and competitivity
in Europe as a whole. Commenting on this idea,sHap. cit) cites an OECD document from
1999 by noting that 'economic success is increfsingsed upon the effective utilisation of
intangible assets such as knowledge, skills andvative potential as the key resource for
competitive advantage'. Given that linguistic knesige is considered to be a useful skill, the
establishment of the Bologna Process has creatdeha relationship between the increased

mobility of Europeans and the increased statushgligh.

As a result of the standardization process of gema higher education, many higher
education establishments have experienced an s&rea the student population. Earls
(ibidem p.132) suggests that this increase in studenulptpn coincided with restricted
public spending in many European countries. Fa teason, universities have viewed the
increase in international student population a%aportunity to exploit potential competitive
advantage and bolster their economies”, (op. dipreover, many of these international
students (in Earl's case of Germany) had not aeduihe German language at a level
adequate for higher education studies. In an effars to accommodate this influx of foreign

students, English-medium programs were introduopdit).

Expanding on this idea, it is essential to noteesa figures concerning the number of
European students that have participated in Europégher education exchange programs.
Due to the increased demand for highly-skilled veoskacross Europe, two notable programs
have been introduced to European higher educatien:Erasmus and Leonardo da Vinci
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programs. It is important to note that both proggasnce belonged to the greater European
Commission “Lifelong Learning Program”, yet thissh@cently changed.
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Figure 2. Erasmus student mobility: the relative changthennumber of students per sending country between
the 2010-2011 and 2011-2012 school years. Taken fErasmus programme 2011-2012: the figures exptfin
(2013).

Between the years 2014 to 2020, a new Europeaiatiné “Erasmus +” will replace the
Lifelong Learning Program. Through this programe thudgets of subprograms such as
Erasmus and Leonardo da Vinci will receive will imereased by 40%. In addition, the
European Commission hopes to double the numbeufd&ans who participated in previous
programs (4 million people between 2014-2020, caeghao 2.7 million between 2007-
2013). The new changes to this program are aimedrdinuing mobility across Europe, as
well as targeting youth unemployment by providinguyg Europeans with the language
proficiency and adaptability skills that are neeggsfor securing a job within Europe

(“Erasmus+ memo”, 2013).

Students participating in the Erasmus program Hhheeability to study for three to
twelve months abroad in another European countnyodgh this program, most university
credits earned abroad should apply to the studentisse of study within their home country
(Legendre, 2003, p.9). According to a press rel&ase the European Commission in 2013, a
record number of 250,000 european students duimeg 2011-2012 school year either
completed part of their studies in another Europeaumtry, or took advantage of the job
placement scheme in a foreign company to “boost émeployability”, (‘“Number of Erasmus
students tops 3 million”, 2013). Looking at Fig#eit should be noted that the majority of
E.U member countries recognized at least a 5% aseren Erasmus participation among
students. In addition to this, more than 46,500dacac or administrative staff received

grants from the Erasmus program to either teadinaor abroad. The commission notes that
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this program is “an experience designed to imptbeequality of teaching and learning in the
33 countries which participate in the scheme”, (op. When asked to comment on the
success of the Erasmus program, the European Casiomes for Education, Culture,

Multilingualism, and Youth noted that, 'the skigd international experience gained by
Erasmus students make them more employable and Ikeheg to be mobile on the labour

market' (op. cit). Here, it is clear that interpatl study is both highly popular and viewed as
indispensable for the building of “employable” &kilGiven that English is the most popular
foreign language for most European students, oneiroagine that this increase in student
mobility has increased a demand for services ailld &k the English language. Similarly, as

previously discussed, English may be viewed asspahsable for this sort of trans-national

mobility.

Continuing with the discussion of mobility throumh Europe, the Leonardo da Vinci
program has encouraged students, recent graduatesducators of vocational training
programs to complete an internship in a Europeampemy from three weeks to nine months
(Legendre, 2013, p.9). Participants are encourageapply to such internships in order to
gain vocational experience on a larger Europeael,lend more importantly to secure a job
later. In order to foster this type of mobility angp students in vocational studies (CAP,
BacPro or BTS in France), a supplementary “Europgaélification is available for degrees.
This qualification attests to both the studentsguistic skills and their knowledge of
European professional culture. It is thus recoghideat the acquisition of these skills

increases the employability of young students aarkers within the European job market.

Concerning France's supra-national obligationsglobalization in general, it is clear
that international mobility (thethnoscapeand cooperation between countries have become
increasingly significant in recent history. Furtimere, skills such as foreign language
proficiency and common education standards have Ibeeognized as advantageous and
necessary for mutual intelligibility across Eurdpeboth citizens and policy makers. This has
been proven by the increased student participatiorsuch programs as Erasmus and
Leonardo da Vinci, as well as the increased furtidted to such programs by European
policy makers. Moreover, it is fair to confirm tinetion that European countries have been
transitioning towards “knowledge economies” whettglents have become consumers in an
international education market. It is thereforeeesial to consider that students either share
these beliefs or recognize the role they may phatheir future employability at the national
or post-national levels. Then if these notionstare, it is safe to suggest that several external
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catalysts influencing the “motion” of the Catheri#heel towards the “greater perception of
the usefulness of a language” are present and bieltly affect the social, cultural and

economic contexts of French students.
lll. The spread of English in France

With the purpose of better understanding Frenaheusity students' perceptions of the
English language, it is necessary to consider tireent diffusion of English in different
domains of French society. Based on the previossudsion of the status of English in the
global and European spheres, research indicataésEiglish has become progressively
present around the world. The next question thehaw is the spread of English defined in
the case of France? And, to what extent is theisimdgnguage currently present in various
French domains? If this spread appears to be isicig@aone could conjecture that an apparent
supply and demand is occurring on the part of Frasittizens; therefore influencing positive
orientations towards the English language. It isstbritical to analyze the diffusion of English
in domains which directly affect French universtydents' lives. For this reason, the current
presence of English in the French audiovisual, are$e and education domains will be

studied.
[11.1 The spread of English in the French media, tkevision and cinema industries

In regard to the spread of English in the Frencbdim television and cinema
industries, it is critical to consider Seidlhof8reiteneder and Pitzl (2006)'s suggestion that
these domains reflect a certain bottom-up proo&gwocess in which English has begun to
spread upward through the youth, rather than thrdragitional top-down processes such as
changes in language policy or planning. This ideacredibly pertinent for this thesis as it
describes a voluntary process which tends to oamong the age group of this research. In
this way, it is essential to consider that Frendiversity students have most likely been

exposed to the English language in any one of thes®ins, at one time or another.

Concerning the domain of cinema, Crystal (20089pnotes that the years before and
during the First World War inhibited the growth Bfiropean cinema. It was then during this
period that American cinema began to grow in domiea Moreover, when sound was
included in film technology during the 1920's, theglish language dominated and was thus
spread to other countries through the form of film.addition, it has been rare to find a

‘blockbuster’ movie produced in a language othan tenglish since this period (op. cit). It is
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therefore important to consider that within the @mof European cinema, the English
language has a certain cultural legacy. This noitsononfirmed when considering the top
most successful films in France since 1945. Atttpe of this list, the 1998 American film
Titanic occupies the number one position. In the sameniisg out of the top 15 films appear
to come from English-speaking countrieBi(an 2012, 2013, p.20). To better understand the
extent of this cultural legacy today, it is essand analyze the current prevalence of English

language films in the French cinema industry.

According to the CNC'SJentre national du cinéma et de I'image anijregsessment
for the 2012 year of French cinema and televiskamerican films occupied 42.7% of the
film market. It should be noted, however, that share of French films in the same market
increased to 40.3%. Moreover, it appears that mparison with the previous year, the share
of American films in the French film market decredsgy 3.1 points. The CNC then asserts
that the share of American films in the market \aasts lowest point since the year 1985
(“Bilan 2012, 2013, p.7-10). Concerning these figures, it dam concluded that the
production of French films has been increasingeicent years and the share of American
films in the market as either been decreasing abvilsting. However, as American films led
the market at 42.7%, one can imagine that thesesfihave widespread success, thus

conferring prestige on English language products.

After considering these market share results lier 2012 year of French cinema, it
would seem that American films have been decreasipgpularity. However, if one looks at
the share of ticket sales for the same year,dtear that this is not necessarily the case. In a
list of the 54 films with more than one million keets sold, films from English-speaking
countries (the United States, the United Kingdord hiew Zealand), hold 32 out of the 54
placements ibidem p.13). In this way, 59% of these top 54 films eofnom English-
speaking countries. Therefore, regardless of tlwedse in the market share of American
films in the French cinema market, English-languéityes continue to be popular among
French audiences. This popularity could be expthimgthe reality that within this year, top-
grossing blockbusters likEBhe Hobbit: An Unexpected Journagpeared in French cinemas.
Moreover, these large-scale productions tend tieiran influx in “buzz” across the internet
or on television, thus encouraging spectators tichvénem at the cinema. Nevertheless, these

figures reflect a voluntary action among Frenchctgters to watch English-language films.
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Concerning the distribution of ticket sales amdifterent age groups during the 2012
year of cinema in France, the 20-24 years old ageipgwas the third largest group of
spectators at 11.6%b{dem p.62). These figures show that the age grouperoed in this
research is present and significant in the domdirimema in France. In regard to the
audiences present for films of different nationedf the youth age group (15-24 years old)
represented 31.6% of the audiences for Americansfiin 2011, and 36% of the same
audiences in 2012. For the same years, this age gepresented 21.7% of the audiences of
French films ibidem p.68). Here, it is clear that English-languadendi have become more
popular among the age group concerned by this n@selgor this reason, one could conclude
that when given the opportunity, French youth témgrefer watching American films. If
considering that increased exposure correlates witheased status, this tendency may

signify positive attitudes towards the English laage among French university students.

In order to have a full scope of the spread oflisShgn the audiovisual domains, it is
necessary to consider the diffusion of English-leage films and series on French television.
Concerning all French channels (publically and gely operated) in 2012, 41.5% of the
previously unreleased films aired were French, #8h1% being American film#However
when looking at the figures for the TNT channelsv@gely operated), it appears that across
the channels W9, NT1, Gulli, NRJ12 and TMC, thengirof American films averaged to
43.46% (bidem p.24). Here, it is clear that a discrepancy exigtween the airing of French
and American films in the public and private spkeréurthermore, according to the same
assessement of French audiovisual domains, ouhef9# most aired films on national
channels since 1957, 14 out of the top 15 filmsaweench (with the other film being Italian)
(ibidem p.31). Thus, in comparison with the slight preferefaxeAmerican films in cinema,
French films generally tend to be favored on tedewi. This could be a result of the fact that
national channels appear to prefer French filmsnadieen the choice. In addition, as they are
publically owned, there might be more attentiondpi which films are aired, or that the

licensing for American films tends to be quite exgige.

Glancing at the top audiences for the 2012 yeawelwer, sheds light on the popularity
of certain films aired on television. Out of allettilms aired on French television, the
American film Gran Torino attracted the largest audience at 9.4 million tecs.
Furthermore, American films had the largest audéeran TF1, France 2, Arte, Direct 8/D8,
W9, TMC, NT1, NRJ12 and France 4. In all, Frendmdi tended to attract the largest
audiences on the channels France 3, M6 and Ghilliefmy p.37). Here, one can see that even
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if national channels like France 2 and France 4naire French films, audiences tend to be the
largest for American films. In sum, French filmspapr to dominate the television market,
whereas American films slightly dominate that of tinema. However for both audiovisual
domains, it is clear that audiences and ticketssedad to generally be larger for American
films. For this reason, it is clear that the spreddEnglish language products in the

audiovisual domains exists, and that demand faetipeoducts appears to be relatively high.

The last domain to consider in regard to the difn of English in the French
audiovisual industries is the use of English irveion advertising. When watching French
television, it is almost impossible to miss adwaments using the English language.
Recognizing this emerging trend, Martin (2002) ddug establish a cline of code-mixing in
French advertising. After having studied severgketyof advertisements, Martin discovered
that the 'French' products generally using Engl@hadvertising purposes tend to include
cosmetics, perfume, fashion, and certain food prtd(particularly wine, mustard, etc.).
When advertisements use English for French foodlymts, it is normally under the guise
'Made in France', in order to reinforce their “hegrewn” quality (Martin, 2002, p.399).
What is particularly interesting about this codedmy, is that advertisers clearly recognize

the use of English in French advertising as prbfga

However, according to Martinbjdem p.385), the relationship between the degree of
how anglicized an advertisement is and the socyofpdinguistic effects on the viewer has
not been adequately studied yet. Moreover, extensesearch would be necessary to
determine the number and types of English loan svaigkd in French advertisindpilem
p.400). Although it has been suggested, through esudf the relationship between images
and English in the non-Anglophone contexts of ottmintries, that the pairing with English
in code-mixed advertisements symbolizes modernigghnological efficiency and/or
reliability (ibidem p.382). In spite of the limited amount of reséarn this area, it is
undeniable that these code-mixed advertisements pagsent on television and have
undoubtedly been viewed by the age group concemetiis research. Furthermore, and
similar to the aforementioned figures relating lte domains of cinema and television, the
existence of these code-mixed advertisements ipletety voluntary and thus proves that

English language products are viewed as prestigious
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[11.2 The spread of English in French research

Similar to the audiovisual domains, the diffusadrEnglish in the area of international
research is undoubtedly widespread. Although tleeaisEnglish as éingua francacan be
seen in all disciplines, it is the most markedhe sciences, and particularly in the “hard” or
“exact” sciences: physics, chemistry, biology aedlggy. The shift leading to the dominance
of English in these areas can be explained by ioehniatorical developments occurring after
the First and Second World Wars. According to Kap{@001, p.10), as the European
scientific, technical, and educational structuresenstunted during and immediately after the
World Wars, those in the United States remained aminued to function. In addition, he
cites the use of English in World War 1l settlensgrthe birth of the United Nations, the
invention of the computer, and ever-increasing gnoof science in the last fifty years as
factors contributing to the current spread andustaff English ipidem p.12). As a way to
promote and nurture the sciences in Europe durhlmgy post-war years, international
collaboration in the form of large and internatibteboratories tended to be favored. A
notable example of this international collaboratreas the construction of the CERN research
center in Geneva in 1954 (Gingras, 2002, p.34)wilsbe discussed, this tendency towards

international collaboration has raised severaldistic phenomena.

In reference to the high level of research founthe United States, Kaplan notes the
“law of science” stating that “those doing the gesa amount of research both require the
greatest quantities of information from the infotima banks and contribute the greatest
quantities of new information to those informatioanks” (Kaplan, 2001, p.10). Concerning
the link between the amount of research conduatddtee English language, the International
Federation on Documentation (FID) has determinemt 86% of all the scientific and
technological information distributed today is ettlwritten or abstracted in Englisibiflem
p.12). Furthermore, the spread of English througgearch has been compounded by the
introduction of new technologies. If these new tesbgies were developed in English-
speaking countries, it meant that the English laggutended to be carried with it; a fact

which has become undeniably true in terms of thepeder industryibidem p.17).

Regarding the function of English in today's ‘'kihenlge economies' where
information reigns supreme, one must consider ¢he of information itself. According to
Martel (2001, p.30), during the last decade we hagegnized an increased “emphasis placed

on the utilitarian function that science and tedbgy play in the economic, social and
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political context from which they emerge”. Moreovehey are now states, suprastate
organizations, businesses and industries which tenflnd the majority of international
research. As a result of these varied sourcesrafifig, Martel suggests that researchers no
longer “claim allegiance” to any nation, but rathierscience itself (op. cit). Whatever the
effect added (overt, covert, intentional or unititgmal), “linguistic imperatives” coming from
the source of funding play a critical role in cumreesearch. Commenting on this link between
the language of research and funding, Martel (2@033) suggests that “the language of
science and technology becomes increasingly tigtiddanguage of business/finance”. She
then notes that although it may be “too early i, tthis language very well might be the use
of English as dingua franca And, as the transfer of information and knowletige become

increasingly transnational, the use dirgua francahas been in turn increasingly welcomed

(op. cit).

Continuing with this discussion of the transnafiloquality of research, one must
consider the degree to which research has beearrigtionalized”. Gingras (2002, p.33)
discovered that international collaboration in stie research increased in the post-war era.
Citing the National Science Board's figures fronD@0Gingras ibidem p.35) notes that
collaborative research in publications increased€l on the world average) in all disciplines
between the years 1986-1988 to 1995-1997. In reigatde hard sciences, biology, physics
and geology, international publications increasgd6tb%, 11.3% and 10.8% respectively.
Collaboration in the social sciences appeared tdebg significant with a 3.2% increase
between the same years. Looking more closely atth@phenomenon has functioned in the
case of France, it appears that the percentagatefnational publications conducted in
France exceeds the world average in every disefdetween the years 1986-1988 and 1995-
1997. For example, in the areas of biology, phyaied geology, international collaboration
on publications increased by 12.4%, 18.6% and 18&$pectively. Moreover, the increase in
the area of the social sciences equaled 9.4%; ®igter than the world average (op. cit).
Then if considering Martel (2001)'s suggestion thatlanguage of international research has
become increasingly tied to the language of int&wnal business, it can be assumed that the
role of English has increased in relation to therease in international collaboration on
publications. Furthermore, it can be assumed ti@ataole of English in French research has

also significantly increased.

For this reason, it is critical to consider thegw® to which English has been
historically present in French research. Accordimgruchot (2001, p.318), the function of
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English in French research (and within the francmghworld) has been highly debated since
the 1980s. In one such conferencd,'aVenir du francais dans les publications et
communications scientifiques et techniqu@dontreal 1981), researchers discovered that a
large proportion of the French-speaking scientbomunity had used English as a language
of publication. It was also revealed that Englislaswthe principal language used in
international conferences within France, Canada Beldium (bidem p.319). In terms of
actual figures, the OSTOpservatoire des sciences et des technijgwsased a study in 1996
which revealed that within PASCAL (the databasetf@r CNRS), citations in English rose
from 75% in 1978 to 80% in 1988, and 85% in 199tk hard sciences. The same study
discovered that in FRANCIS, the database for hust@nces and mathematics, citations in
English accounted for 52%, with those in Frenchoaoting for 38% of the total citations
(ibidem p.324-325). In regard to these figures, a clescrdpancy exists between English
used in the hard sciences and that which is usdakeirsoft sciences. Nevertheless it appears
that overall, English has exercised a significaie in the area of French scientific research.

Beyond its use in publications, it appears that English language has become a
dominant medium of communication within French egsk laboratories. Referencing the
results of the 2008-2009 study ELVIRE, Héran (20p32) notes that while 42% of
researchers from all disciplines feel limited ieithuse of English, 77% believe that English
has become so widespread in the sciences thahtheeoof language is no longer questioned.
He then cites that only 2% of laboratory directssre able to attest to the dominance of
French in their laboratories. Furthermore, only 26f#4conference organizers were able to
provide interpreters at least once in the yearaddlition, despite linguistic regulations
stipulated under French law, bilingual (French &mglish) laboratory websites were twelve

times more common than trilingual websites (op. cit

In regard to varying attitudes towards the domaeaof English in the scientific field,
Héran suggests that age and scientific disciplheet@o fundamental factors. As the use of
English in different scientific disciplines has eddy been discussed, the age variable will
rather be focused on. According to results obtaifnech the 2008 ELVIRE study, 77% of
researchers born between the years 1985 and 1889 tbat English was the only foreign
language they used in the workplace. These rethdts compare to 66% of researchers born
between the years 1970-1974 and 1975-1979 who mdsgowith the same answebiflem
p.3). It is therefore apparent that the sole us&mglish as a foreign working language in
French research has become much more prevalentgayoamger researchers. Moreover, it
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appears that English has not only dominated theotisgench, but the use of other foreign
languages as well. For the same 1985-1989 age g8dtif researchers responded that they
choose English before German and 12% said that ukeyEnglish before other languages.
Responses to the choice “autres langues que liahgle negligible and not represented on
the graph. Furthermore, ideologies towards the iEmdhnguage have appeared to change
among the youth. Héran (op. cit) suggests ‘taalénonciation de I'impéralisme anglo-saxon
est en net reculHe then cites that 67% of researchers born bef®E5 think thaprivilégier
I'anglais dans les sciences, c'est soutenir la dation de la culture anglo-américainavith
only 40% of researchers born in the 1980s respgnidirthe same manner. Moreover, when
questioned about thdéfense du francdias a research language, 38% of young researchers
agreed; in comparison with 67% of older researcfmrscit). In regard to these attitudes, the
positive evaluation of English as a language oérsme appears to be generational. With this
being said, younger researchers clearly tend te hawnore positive evaluation of English as a
language of science; a fact which is incrediblytipent to this study of the prestige of

English.
[11.3 The spread of English in French education

Considering the previous discussions of Englisithi European Union and in the
sciences, it may not come as a surprise that tiggdbrianguage is increasingly present in the
French education system. French language planriipglates that two foreign languages
must be studied by all students following secondpayeral or technological courses of study
(“Les langues vivantes étrangéete®014). This decision, in line with the Councfl Burope's
recommendations, is an effort at promoting mulgilialism in France and throughout Europe
(“Language Education Policy Profiles”, 2009, p.18-ILes langues vivantes étrangéres
2014). However, English has consistently been ahasehe first foreign language studied in
French secondary school. In an assessment of O2-Z003 school year, 95% of French
students chose English as their LV1 (Legendre, 2. Ten years later, it appears that this
trend has not changed. According to statistics romb for secondary students in the 2013
school year, officials noted that 95% of studemfsim chose English as their first mandatory
foreign language. The choice of German as a LVibviad with 6.7% of students (“RERS
2013”7, p.126). Moreover, the Ministry of Educationtes that a slight difference in figures
exists among secondary students studying in priasadiepublic establishments. With 96.2% of
students studying English as their LV1, the figurasggest that students in private
establishments slightly tend to prefer the studyenflish as their first mandatory foreign
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language. Among students in public establishm&ig,% of students chose English as their
LV1 (op. cit).

Furthermore, it appears that English has emergeal @rominent foreign language in
the sphere of bilingual secondary school progranfarance. Beginning in 1992, the Minister
of Education Jack Lang promoted the introductiorEofopean and international sections in
the pursuit of fostering bilingualism and culturkhowledge among French students.
Regarding the growth of these programs in Frangards show that between the years 1994
and 2002, European sections increased from 490Q0 incollegeand 141 to 800 itycée
Furthermore, it appears that 56% of these progifaons the 2002 school year were sections
in English (Legendre, 2003, p.17). These figuregehaontinued to grow in recent years. In
the RERS note for 2013, 351,000 students were tezgds in European or international
sections at the beginning of the school year imégaand the DOM. In terms of change from
the previous year, an 8.3% increase in participatras recorded for European sections, and a
7.7% increase for international sections. Regardmeglanguages of these sections, English
tended to dominate at an average of 68.9% of sectibhe only academies where English
was not dominant were Corsica and Nice (ltaliartiees) and Nancy-Metz and Strasbourg
(German sections) (“RERS 2013”7, p.128).

The predominance of English as a foreign languagie French higher education
system is equally present. In the 2008-2009 ELVHRIly commissioned by Ined/DGLFLF,
research revealed that out of the 95% of Frencbcease professors who attested to giving
regular classes or seminars during the 2007-200®aoscyear, 9% of those academics
responded that they regularly conducted class&ngiish. In addition, 17% of respondents
declared that they occasionally taught their clesseEnglish. Within the same school year,
55% of research fellows and research directorsaded|to have taught regular classes or
seminars. Out of that 55%, 13% attested to regutadching their classes in English; 34%
responded that they occasionally taught in Englistierms of specific disciplines, English-
medium courses (or occasionally English-medium)ewan the rise in political science and
management with 15% +22% and 10% +23% increaspeatgely (Héran, 2013, p.3). When
launching a search for “programs taught in Engligh’appears that 840 English-medium
degree awarding programs are now available in Ergfierograms taught in English”,
campusfrance.org). In regard to these figures, mé&sserts that these English-medium
programs continue to increase every year (Hérah3,2p.3). While the number of French
students participating in these English languagesas is not documented, one can imagine
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that if the number of university professors who dauet classes in English continues to
increase, the demand for these classes by stualsntsontinues to rise.

However little research is currently available tre topic of English-medium
programs in France, an interesting pilot study eomag transdisciplinary DUT courses
taught in a foreign language was recently conduetedhe University of Toulouse. The
“SMILE 2013” (“Sensibilisation a I'Enseignement d'une Matiére drééa une Langue
Etranger€) sought to provide a minority (less than 10% bé tannual total) of the DUT
Informatics national program courses in English. @sfinal objective for the project,
researchers aimed taehforcer la transversalité entre matiéres disaipires (Diab and
Cabanac, 2014, p.17). In addition, Diab and Cabdbadem p.24) assert that the program
cannot be qualified as “anglicization”, but ratlaesra “transdisciplinary” approach. The goal
thus being to show students that it is possibléetwn in another way (op. cit). In total,
regardless of their incoming level of English, I30T students voluntarily participated in the

program {pidem p.18).

Towards the end of the English-medium moduleseaehers Diab and Cabanac
distributed an anonymous survey in order to deteenthe effectiveness of the courses. In
response to the questionJrbuvez-vous cet enseignement SMILE intéres§aft®bo of
students responded positively for the Economicssmw5% for Graphs (mathematics) and
75% for TDD (informatics). The second questioRehsez-vous avoir compris I'essentiel de
cet enseignement SMILE7eceived 97% “yes” responses for Economics a2 Tor the
XML informatics courselbidem20). Finally, in regard to responses to the questibfarinée
prochaine, SMILE devrait-il etre obligatoire powute la promotion the results were much
closer. For the Economics, TDD a@dyptographiecourses, “yes” responses varied between
41 and 48% and “no” responses varied between 506866 However for the Graphs and
XML courses, “yes” responses were at 66% and 70%,“no” responses were at 30% and
10% (bidem p.23). Considering the results of this survegppears that regardless of initial
levels in English, French university students maadaip understand the fundamental aspects
of the English-medium courses. A fact which is igatarly interesting considering that many
opponents to these types of programs claim thajuiaéies will develop between students
who have mastered the language, and those whortwav&urthermore, while the “yes” and
“no” responses were much closer for the third qaaesstudents appeared to consider that the
English-medium teaching of such as math (the Grajghsse) and informatics (the XML)
was beneficial for future students. In this waye tBnglish language can be said to be
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prestigious among university students in such avadéelds. In regard to the success of this
program, researchers Diab and Cabarlacddm p.24) write that, ious voulions donc
eégalement témoigner du fait que dans certains casyme le nétre, la mise en place de ce
type de dispositif peut tout a fait se faire de m@ndémocratique Then upon consideration
of the success of this pilot program, and the pantyl of secondary school European sections
in English and university courses taught in Englihe demand for English language

“products” in the French higher education systeeady exists.

In sum, research suggests that English is the mamiforeign language within all
three domains of French society. Moreover, it appézat English has continued to spread in
all three areas, and particularly within the am@faBrench research and education. In this way,
it is evident that the clear supply and demand mjli&h-language products is on the rise in
France. Thus, one could conjecture that the paosepf the utility of English among French
university students is rather high as well (seaiféidl, The Catherine Wheel). However, while
research indicates that the cases of France anddagrare strikingly similar in this respect,
differences pertaining ideological attitudes nevelgss exist. Earls (2013, p.130) notes that
Germans, in light of the historical presence of l&hgn Germany after World War Il, tend to
be ideologically indifferent to English. The Frentlowever, have historically had a stronger
position regarding the existence of English in Egnlt is thus essential to discuss these
developments in attitudes to better identity theremt linguistic situation in France, and how
these points of view may affect French universitydents' perception of English.

V. The defense of French

In her research, Flaitz (1988, p.111) referencsblein's notion that attitudes are
manifested through behavior. She then claims thabrder to examine the French elite’s
attitudes towards English, one must consider thierataken to defend the French language.
It is thus within a similar vein that this subjedll be addressed. Given that Flaitz and other
notable linguists have already discussed older dirdimguistic policies at length, current
developments in policy, and particularly those @nimg the area of higher education, will be
given focus. However, it is nonetheless essertdiaétiew previous actions and consider any
corresponding historical events in order to baiteterstand the context of these recent policy
changes. In doing so, the current linguistic situatn France can in turn be evoked. In this
way, evolutions in the French elite's actions sikt&itz's study will be at the center of

analysis in an attempt to prove that a slight djeece in attitudes towards English has
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occurred. This section will thus be organized ia tbllowing way: (1) the significance afa
Langue Nationalg(2) historical developments leading to the declimprestige of the French
language after World War I, (3) significant actsotaken to protect the French language, and

finally (4) the current linguistic situation in Free.
IV.1 Lalangue nationale

If considering Ager's (1999, p.6) notion ¢d langue nationale'it is important to
consider that French was overtly accepted as Fsaofgcial language in Article 2 of the
French Republic's Constitution. Citing the work 8hussure, Bourdieu (1991, p.69)
comments on the connection between the state agddge by writing, éntendant prouver
gue ce n'est pas I'espace qui définit la languasaalangue qui définit son espdcéle then
adds to this idea as he suggests thattégration dans une méme ‘communauté linguistiqu
qui est un produit de la domination politique saresse reproduit par des institutions
capables d'imposer la reconnaissance universelldadngue dominante’{ibidem p.70).
French, in so far as it is the language of the Repunecessarily evokes the notion of social
cohesion. In other words, all speakers of the Hrdanguage belong to a dominant group in
which the adopted standard reigns supreme. Theckriamguage is therefore symbolically
representative of the French identity. While thisk Ibetween language and the state may
seem redundant to note, it is culturally significamnd inexorably provides a basis for
understanding certain attitudes and motives reggrBrench linguistic policy. Moreover, the
fact that French authorities explicitly establishinis connection in 1992 is of particular
interest in this regard. It is thus important teadiss the historical developments which have

influenced the adoption ¢d langue nationale

In terms of language policy, France is an intémgstountry to research given that
attempts at standardization have been documented $b39 in th®©rdonnances de Villiers-
Cotterets In an effort to reform justice proceedings durfrgncois I's regime, these edicts
determined that only French should be used fociaffidocuments in court affairs, deeds and
judgments (Durand, 1996, p.78, Flaitz, 1988, p.Bdhiffman, 1996, p.78). Durand (1996,
p.78-79) claims that these edicts were not onlyiBa@ant for administrative purposes, but
also symbolically significant for French historyprRhis reason, the move to centralize French
territory through the mandated use of French setwezbtablish the link between the French
state and the French language.
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However, attempts at language unification in Feawere the most notable during and
after the French Revolution in 1789. Durand (19969) writes that “whereas the French
monarchy had tolerated local languages, the Fregqaliblic needed to assert unity in the face
of what was perceived as the ‘divide and rule’ polf theAncien Réginie Bourdieu (1991,
p.74) also comments on this post-Revolution idesl hee suggests thatla théorie
condillacienne qui fait de la langue une 'méthodermet d'identifier la langue
révolutionnaire a la pensée révolutionnaird®rench was thus viewed as a medium through
which revolutionaries could express their ideaatief to the Republic; therefore linking the
notion of the Republican and the French languagean effort to assert this unity, the
legislative assembly in 1794 established &eluvioselaw declaring that only French could
be used for public and privately registered actaitF 1988, p.111, Schiffman, 1996, p.75-
76). Schiffman (1996, p.76), citing the work of dinst Renée Balibar, asserts that the
revolutionary policy 8 Pluvioseis the oldest explicit language policy in the world
Furthermore, in alluding to the idea that this pplnay have symbolically represented certain
cultural values in France, Schiffman (op. cit) poske following question: “Has France
pursued a relentless monolingual policy becausdatheof 8 Pluvioseenabled it to do so, or
is the law of8 Pluviosea manifestation of deeper impulses of French eM®u The
consideration of this question is thus crucial wleralyzing the function of language in

France, and particularly when considering the baistertain linguistic attitudes in France.

Another fundamental development in the notion'laflangue nationale'was the
establishment of thAcadémie Francaism 1635 by Cardinal Richelieu. With the founding of
this institution, Cardinal Richelieu sought to stardize and codify the French language in
order to assure the quality of its use (Flaitz,8,98111). Through this effort at codification,
the Paris-based form became the accepted norm rfBuld®96, p.78-79, Schiffman, 1996,
p.120). This development was not only critical forguistic purposes, but also for the
continued centralization of the language. Therefibie essential to consider that the creation
of this institution also played a significant rateshaping attitudes. The unquestionably strong
and overt position of th&cadémie Francaiseegarding the defense of French will later be

discussed in this section.
IV.2 The decline in prestige of the French language\ historical context

Before discussing the historical context of thet sh prestige of the French language,

it is first important to consider the link betwetamguage policies and history. Schiffman
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(1996, p.59) suggests that “if language policyasaeeply rooted in the linguistic culture of a
language group, it is not going fit the needs of its speaker very well”. He then aefin
language policy as “not just a text, a sentenctvorin the legal code”, but rather “a belief
system, a collection of ideas and decisions antli@s about language” (op. cit). This idea
then supports Flaitz's previously mentioned refegeto Fishbein's notion of attitudes. With
this being considered, the historical context @stn policies, as well as any cultural values

evoked, must be discussed in order to gain a batgerstanding of the attitudes expressed.

Moreover, it is important to specify that languaugdicies often develop in response to
the loss of prestige of a given language. As maetioabove, the loss of prestige of a
language is rooted in its historical context. Acling to Ager (1999, p.9), the loss of prestige
of a given language may cause 'linguistic insegudatnong its speakers and thus certain
policies are enacted to defend the language. Hefgsethat linguistic insecurity normally
occurs among speakers of minority languages tsl&textinction, but it nonetheless occurs
among any speakers that recognize a threat to ldreguage (op. cit). This idea is further
supported by Tabouret-Keller (1997, p.317-318) whersuggests that, “members of a group
who feel their cultural and political identity tlatened are likely to make particularly
assertive claims about the social importance ohtaaiing or resurrecting ‘their language".
In the case of France, a fear that cultural anduistic diversity could end if the Anglo-
American model takes over has been present siecentth of the Second World War. This fear
has been a significant driving force behind ovestigies created to protect the French
language from ‘foreign intrusions' (Schiffman, 1996121). Similarly, it has influenced

legislation aimed at ensuring the use of Frendhérpublic sphere.

It is therefore important to note that the shift prestige of the French language
occurred in result of political, economic and sbdavelopments after the two World Wars.
While these shifts were more apparent after Worlakr W Wright (2006, p.39) claims that
English had begun to be used during the negotiatidreaties at the end of the First World
War. However, she notes that English speakershstillto fight for their language to be used
at this time. The eventual “new balance of poweaccording to Wright (op. cit), found its
origins at the end of the Second World War whennégawas not represented in the
discussions at Yalta and Potsdam. In light of &vent, French was not used as a medium of
communication. This shift in the principal languagsed for political negotiations was if
anything symbolic. Moreover, France witnessed sh&irdecline in political power as the
independence of former colonies and overseasdrest became a reality between the years
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of 1959 to 1962 (Ager, 1999, p.100). After sevarahturies of indisputable dominance in
intellectual circles, the status of French begadetcline.

This decline, as previously noted, was couplet wite rise in power of English
speakers. Durand (1996, p.82) notes that the catbim of the United States’ economic,
military and cultural power and the widespread ok&nglish in the former British colonies
influenced the dominance of English as a world legg. This rise coincided with several
disagreements between France and the Anglo-Amepoamrs concerning post-war political
matters. Freeman (2008, p.191) cites that Frenstwpar policies in regard to the Suez crisis,
nuclear designs, the Bay of Pigs, the recognitib€lina, and the withdrawal from NATO
promoted distance from the United States and in tofluenced anti-American sentiments
during President de Gaulle's time in office. Fumhere, there were several disputes between
France and England concerning England's entrytired=uropean Common Market (op. cit).
The synthesis of these events served as a cowtegefftain Anglophobe attitudes during the

post-war period.

Economically-speaking, Anglo-American products degto saturate the French
market after the Second World War. The American gamy Procter and Gamble was the
largest company in France during the 1960s. Whercdmputer industry was just beginning,
the American company IBM and then British companylLB were the two largest
competitors in the markeib{dem p.193). The political and economic hegemony ekthtwo
countries, and notably that of the United Stateueénced the intervention of the political
analyst Jean-Jacques Servan-Schreiber in 1967 Whenrote his famous essale' défi
americairi. In this essay, he called on France to devise sigategies to fight the dominance
of American companies in France. Furthermore, hgedirFrance and other European
countries to invest in European research and fghdas well as to establish collective
economic and political policies in order to courd@nerican dominancelidem p.194). This
intervention was thus historically significant basa it represented one of the first public

appeals in France to counter American hegemony.
IV.3 Significant actions taken to defend the Frenchianguage

For some members of the French authority, theirdegl prestige of France and the
French language in the international sphere hawn hiéewed as a result of the rise of
Anglophone countries, and thus the rise of the Bhghnguage (Flaitz, 1988, p.105). Actions
taken to defend the French language in the facth@fchanging political and economic
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environment have been documented since 1966 wétlersation of thédaut Comité pour la
Défense et I'expansion de la langue francaiBeesident de Gaulle commissioned this
institution to protect the French language fromng®awithin France, as well as to promote its
use abroad (Ager, 1999, p.100, Flaitz, 1988, p.Wéght, 2006, p.40). This act is seen as
being largely influenced by linguist René Etiembled964 work entitledParlez-vous
franglais?, in which he urged French political authorities ®dware of the danger of 'being
colonised’ and of the reality that the notion @efrenterprise was capable of ruining France.
In order to protect the language from the intrusibthese threats, he then urged politicians to
regulate the use of anglicisms in French (Ager919299-100, Freeman, 2008, p.193). While
many contest the validity of some of Etiemble'snolg it is clear that his work started a
tradition of linking the ideological corruption dhe French language with the use of
anglicisms (Flaitz, 1988, p.107-108). These idezonly influenced the creation of thtaut
Comité pour la Défense et I'expansion de la lanfgaecaisein 1966, but have also played a
key role in the enactment of two French laws deditao the protection of the French

language.

The two principal laws to consider are the follogi the loi Bas-Lauriol under
President Giscard d'Estaing in 1975 andIthi€Toubonunder President Mitterand in 1994.
The motivations behind these two laws are essefttiatontextualizing current acts today.
First, theloi Bas-Lauriolis primarily important given that it was one oétfirst overt French
policies enacted after 1945 to protect the Freadguage. Freeman (2008, p.195) notes that
the loi Bas-Lauriol was a response to warnings issued by EtiembleSerdan-Schreiber
during the 1960s, as well as reports from differemnisterial committees tasked with
determining the scope of foreign borrowings in EEtenTheloi Bas-Lauriol stipulated the use
of French in the audio-visual industry and for agrtwork and business procedures (Flaitz,
1988, p.114-115, Freeman, 2008, p.195, Schiffm@86.1p.79).

However, several problems existed concerning tiiereement of théoi Bas-Lauriol
First, Flaitz (1988, p.115) asserts that the memiat commissions responsible for evaluating
and enforcing these measures rarely met regul8dgond, for the reason that no stable
structure was established to ensure that Frencivaqats for anglicisms were provided (op.
cit). Moreover, Durand (1996, p.81) notes that tbieBas-Lauriol often conflicted with
Common Market legislation. He concludes that fagsth reasons, and for lack of publicity,

this law passed relatively unnoticed in France (op). Why then is this law worth
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mentioning? According to Wright (2006, p.50) andrénd (1996, p.81), théoi Toubon
passed in 1994 is seen as an extension dbtlBas-Lauriol

Considering the link between these two laws, itmportant to note that authorities
decided to revisit the founding principles of tbeBas-Lauriolalmost twenty years later. In
this way, it is clear that a similar linguistic @mnment existed in 1994. One in which
authorities recognized a need to further stipuli@iguistic regulations to protect the French
language. Commenting on this idea, Truchot (200322323) notes that a “more radical
attitude was adopted” in France in 1992 after then€h Parliament voted to ratify the
Maastricht Treaty, thus changing the European BmomaCommunity into the European
Union. During this process, some French politiciasned that entry into the new European
Union could present a threat to national valuesrdbd, 1996, p.84). It was at this point that
the French Parliament chose to modify the Consiituby including Article 2, which
stipulates thata langue de la République est le fran¢disidem p.323). This action can be
seen as a defensive measure taken in the faceo@fimgy commitments to the greater

multilingual European community.

Two years after the addition of Article Two to thReench Constitution, the French
government implemented the Toubon(op. cit). This law extended tHei Bas-Lauriol by
regulating the use of French in labeling and irttoms for use on packaging, for all contracts
and official documents, and for all public servi¢égight, 2006, p.50). More importantly, the
1994 law stipulated that French be the medium otation, as well as the official language
of any conferences taking place in France (Age§91%.65, Durand, 1996, p.81, Truchot,
2001, p.324, Wright, 2006, p.51). When speakinghto French National Assembly in 1994
before the adoption of thiei Toubon, M. Francisque Perrut evoked the link between the

French state and the French language in the faligwi

Pres d'un demi-millénaire aprés que Francois leut esigné, en 1539,
I'ordonnance de Villers-Cotteréts, qui faisait de langue francaise l'unique
langue judiciaire du royaume, deux siecles apres  Convention répondant
aux mémes exigences d'unification nationale, eté loloi du 2 thermidor an II

qui exigeait I'emploi de la langue francaise pooug les actes publics, la Ve
République a, a son tour, en 1992, constaté lags#igede réaffirmer dans son
texte fondateur que 'la langue de la Républiquelestancais'.(Durand, 1996,

p.85)

Francisque Perrut's speech to the National assethbhgfore proves that the evolution in

French language policy has been founded on themofi thelangue nationaleMoreover, if
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considering Bourdieu's idea that the French linguommunity has been built on the notion
of “la langue révolutionnaire’ any perceived threat to the French language mppga as a

threat to French social cohesion.

Although theloi Toubonmerely reinstated many of the measures fromlah®&as-
Lauriol, it sparked much more reaction from the publicl@ser look at the historical context
of this period is thus essential for understandimg reality. First, fears that national unity
would be threatened if France entered the Europémion were at the center of many
debates. Second, the prestige of French as amatiignal language appeared to be in further
decline at this time (Durand, 1996, p.84). Furthemen Durand (op. cit) suggests that it was
“no accident that the late eighties and early mésetvitnessed a huge debate around a
possible reform of French spelling”. For these oaas it is clear that the origins of tha

Toubonwere rooted in the social and political environnsesftthe time.

Before moving to a discussion of the current lisga situation in France, a brief
review of the ministerial committees charged wiib protection of French is essential; given
that they are undoubtedly linked to legislativei@d. In regard to these committees, Durand
(1996, p.80) suggests that “the pre-eminence afdfrevithin France kept being reasserted by
the creation of institutions”. He then notes thas ttrend began with thelaut Comité de
défense et d'expansion de la langue franceisE966. This commission was then transformed
into the Haut Comité de la langue francaise 1973 (op. cit). While the mention of these
committees is notable in so far as they constit@eplicit actions taken in the defense of
French, the HCLF was relatively inactive until th@80s. It was during this period that the
committee was reorganized into four separate askeasrvice: the French language, modern
languages, languages for special purposes, andaraadi cultural relations. In addition to its
restructuring, the HCLF was also renamed @menmissariat général de la langue francaise
(Flaitz, 1988, p.112-113). In regard to the curderuistic situation in France, the evolution
of these institutions is notable for three reasémst, it appears that throughout consecutive
decades since the 1960s, French authorities haegnmized a continual need to protect and
promote the French language. Second,Gbenmissariat généralas tasked with providing
the French language with alternatives for any fprédorrowings ipidem p.113). This act is
still current today in the DGLFLF; France's curréménch language political body. Finally,
the increased organization of tH@ommissariat généraduring the 1980s most likely

influenced the increase in public reaction regaydireloi Toubon



THE PRESTIGE OF ENGLISH AMONG FRENCH UNIVERSITY STU DENTS I 39

IV.4 The current linguistic situation in France

With the purpose of approaching the current lieiai situation in France, it is
essential to consider Bourdieu's ideas regardiaglagjies. Bourdieu (1991, p.208) suggests
that ideologies doivent leur structure et leurs fonctions les pipgcifigues aux conditions
sociales de leur production et de leur circulatioHe then notes that ideologies are
“doublement déterminéesmeaning that they exist for two fundamental oees (1) as a
result of certain social conditions and (2) to setlve interests of those who transmit these
ideas (op. cit). It is then within this frame oirtking that the current linguistic situation in
France will be approached. If ideologies are barnhad social contexts, it is thus important to
consider that current attitudes towards languagé&rance have developed in function of
supranational obligations to the European Union ianteased participation in globalization.
Moreover, one can imagine that previous languadeipe and actions, and thus previous
linguistic situations, have undoubtedly influencegrrent ideas. Furthermore, Bourdieu's
second quality of ideologies sheds light on theremir linguistic situation in France. If
ideologies serve the interests of those who trangh@m, overt language policies then
indicate French lawmakers' association betweertbech language and the state. Similarly,
these language policies express certain ideologgearding the use of foreign languages, and

notably of the use of English.

Thus if considering this notion of ideologies, dwid argue that current attitudes have
either relaxed or changed in comparison to thetudits expressed through previous
legislative acts. With the purpose of highlightitigs divergence in attitudes, focus will be
placed on debates surrounding a current signifiaanttheloi Fioraso. It is essential to note
that this legislative act has direct links to btitaloi Toubonand the 1992 addition of Article
Two to the French Constitution. Parallels betwdenttvo pieces of legislation will therefore
be the focus of analysis in order to confirm tlinet French authorities' attitudes have become

more positive towards English in recent years.

What then is the link between tlee Toubonand theloi Fiorasa? The transition from
the loi Toubonto theloi Fioraso can be defined as a result of the ineffectivendsth®
language regulations stipulated under Itheloubon If the law was implemented as a result
of certain historical developments, it also lacleftectiveness for these same reasons. As
France began to embrace more international exchamgie€ollaboration, adherence to tbe
Toubon became more difficult. In the 2008 ELVIRE study cuissioned by the
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Ined/DGLFLF to investigate the situation of Frenichthe sciences, Héran (2013, p.4)
suggests that:

en dépit de la loi Toubon, I'anglais n'a cessgumresser dans les activités des
chercheurs francais et de gagner les jeunes géio@ist81% des directeurs de

laboratoire ont constaté depuis vingt ans la pregien de l'anglais comme

langue dominante de leur spécialité

He further supports this idea by addingn“dix-huit ans d'application de la loi, aucune
activité de recherche anglophone sur le sol frangaa été condamn&gop. cit). Moreover,
Wright (2006, p.51) suggests that within the acadesatting, “those ignoring the law justify
their actions by arguing that at the present monkgrglish opens doors, equipping French
students to participate in the global movementtoflents”. In 2006, she researched many
higher education institutions in France and discedehat, for this reason, many schools
initiated English-medium programs regardless of thes (op. cit). Furthermore, she
interviewed an administrator at a French busineked who claimed the following: ‘we have
to offer courses in English if we want to remainoaig the bestiljidem p.52). Referencing
the effect of the Bologna process on French edutathe business school administrator
followed by adding, 'what was agreed at Bolognalireg us to accept a single lingua franca.

At the present time this is English' (op. cit).

Through this example, it is evident that for tlemanistrator, and possibly others in
similar positions, the utility of English is seea autweighing any ideological concerns. A
reflection which is particularly important to coder in regard to current language debates.
Wright (2006, p.51) qualifies this manner of thimfsias 'post-national’. An attitude which can
be defined as the “willingness to participate iobgll developments without seeing the move
to English as necessarily a defeat” (op. cit). kemnore, this testimony highlights the
changing status of English as a result of globtbtra as well as the result of increased
mobility made possible through the European Union.

In light of increased collaboration between Eutepknowledge economies” and an
interest in the improvement of research and edmcain French higher education
establishments, tHei Fiorasowas adopted by the National Assembly in July 204 pursuit
of this goal, the Minister of Higher Education aResearch Genevieve Fioraso and politicians
from the left, sought to improve the achievementfiodt year university students by
increasing the links between high schools and usities (‘Enseignement supérieur: la loi

Fioraso définitivement adopt&e2013). Moreover, in favor of improving foreigariguage
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courses in French higher education, article twahefloi Fioraso proposed a relaxation of
language requirements as stated undefaih®ubon In this way, the minister advocated the
allowance of higher education programs taught fior@ign language, notably of those taught
in English. Promoters of this law believe that thieoduction of foreign language mediums
will attract foreign students and researchers, thygoving the international recognition of
French higher education establishments (Floch &itiéB2013). In article two of théoi
Fiorasochallenges the French language requirements stgolilander théoi Toubon this law

has been highly controversial.

According to O'Connell and Chaplier (2014, p.26;2fe current debate surrounding
the implementation of English-medium programs iarfee is essentially ideological with two
opposing systems of social, cultural and historrepresentations. The argument in favor of
English-medium programs cites that they are a sacggrocess in terms of globalization,
international research and cooperation, as weih agtracting international researchers and
students. Those who oppose the growth of thesergm focus on cultural concerns.
O'Connell and Chaplier note (op. cit) that theskucal arguments relate to both the national
and international levels: the defense of the Frdanguage, the defense laf Francophonie
and the fight against the hegemony of English. Heurhore, those in opposition warn that
English-medium programs and the “anglicizing” ofekch higher education threaten the
development of original thought in the sciences tiedarts, as well as establish the selection
and preservation of a bilingual elite. However, @i€ell and Chaplierljidem p.29) suggest
that the cultural argument is slightly paradoxiggben that certain disciplines such as
economics are often marked “Anglo-Saxon”, and tbe of English in the hard sciences has
traditionally been *“vehicular’. In sum, they haveuhd that there is an absence of
communication between those concerned by the graiwtanglish-medium programs, thus

perpetuating the opposing debates surroundingstuei(op. cit).

Regardless of specific ideological motivations tihhove to initiate théoi Fioraso
marks a significant departure from previous atgwidoncerning the use of English as a
medium of education. In response to the adoptiorthefloi Fioraso, Ministére de la
Francophonie Yamina Benguigui was quoted as sayingg francophonie n'est pas en
dangef (Béguin & Floch, 2013). When further questionad the position of French amidst
English-medium programs in French universities, degui responded with the following:
“Je pense que ce texte [de loi] constitue un miewx e multilinguisme en Frante(op.
cit). These statements thus indicate a departore the idea that the promotion of French in
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France is somehow intrinsically linked to its dederfrom “foreign intrusions”. If considering
previous acts, and those particularly during th80k9in France, it is clear that attitudes have
rather softened in the face of English. Furthermasgen questioned on the future of French
in the face of thdoi Fioraso, ex-Minister of Education (2002-2004) Luc Ferry sesfgd that
“la langue, c'est un patrimoine et un espace de gem®mmuns. Mais ce phénoméne n'a
aucun rapport avec l'enseignment en angldBherer & Floch, 2013)Within the same
interview, Luc Ferry noted that, in order to prométench culture abroad, it is now necessary
to “élargir le vivier des étudiants étrangers, car isviendront chez eux avec un bout de
France accroché a leur cartable(op. cit). Here, it is evident that ex-Ministereffy
recognizes a relationship between the welcominigpm@ign students (who may initially need
to follow courses taught in English) and the evahgpread of French culture and language.
Again, this point of view suggests a departure frdebates regarding previous French

language policy.

While these examples may not represent all Fréasimakers' opinions, they do,
however, signify a certain shift from previous hiasts towards the English language.
Moreover, it is particularly important to note thaany members of the French elite have
clearly opted for more “pragmatic” and post-natiormaguments. In this way, recent
developments with théi Fioraso suggest that the French intelligentsia’'s positmmards
English has somewhat softened in the context dbadipation. Given the fact that debates
surrounding the existence of English in France wibst likely continue considering the
strong association between the French languagd-merath identity, it is rather important to
focus on the idea that many French lawmakers hagarbto view English in more pragmatic
terms. If this is true, then one can conjecturd, tgaven the evident spread of English in
different domains of French society, French stuslenll most likely perceive the acquisition

of English to be favorable.
V. Research method: quantitative approach
V.1 Respondents

A total of 150 students responded to the quessimenAll respondents were French
university students currently enrolled in a degrearding program. Within this subject pool,
several different age groups were represented mgnijom ages 15 to 34. However, the
majority of respondents belonged to the 20-24 ageim The results concerning this age
group will therefore be the focus of analysis.
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In addition to recording the students’ ages, qamstconcerning the students’ level
and area of education, if they have ever travetdived in an English-speaking country, their
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Table 1 Respondents' area of education.

level of English (according to the CEFR levels)kifown, and if English was their first

foreign language (LV1) in secondary school, wereedsto have a wider range of research
criteria. More specifically, these additional quess were proposed in order to support
hypotheses that the students’ area of study, Evetiucation, and level of English acquisition

may be factors contributing to a positive orieriatiowards English.

Concerning the students’ area of study, a glahdalale 1 confirms that the majority
of respondents noted that their studies corresgbtaldhe areas of Biology, Business and
Economics, or Engineering with 21, 50, and 22 raspse respectively. Other notable areas
include IT, Humanities, and Health Sciences with 79,and 8 responses respectively.
Unfortunately, there were only 1-2 responses ferareas of Chemistry, Communication and

Journalism, and Social Sciences, making resultthise domains negligible.

With respect to the questions concerning the stisddevel of education and
acquisition of English (refer to Appendix 1 for pesidents' level of education, level of
English and experiences in an English-speaking tcplrthe majority of respondents (43%)
were in the process of completing a BAC +5 degrekthe majority (88%) studied English
as their first foreign language (LV1) in secondsachool. With this being said, the addition of
the LV1 question was included to support the Manstf Education’s note (‘RERS 2013")
concerning the proportions of foreign languagedistliby French secondary school students.
It is thus clear that the majority of secondaryastchildren (or their parents) opt for English

as the first mandatory foreign language.
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As for their level of acquisition, the majority (B3 of students responded that their
level was at an equivalent of C1 on the CEFR sdals.important however to note that the
second largest group (21%) entered that they dicknow their current level on this scale.
There could be several reasons for this respons, i is possible that even if the students
were required to follow a foreign language progranuniversity, they may not have been
positioned according to this scale. Second, asomnmon for many business schools in
France, another exam like the TOEIC might be usatktermine the students’ proficiency. In
Benayoun (2005, p.15), it appears that many uninesshave adopted the CLEEdttificat
en Langues de I'Enseignement Supéjieapproach to evaluate university students in
reference to the CEFR competencies. These critewre been integrated into the LANSAD
programs to teach foreign languages to “non-spetsal and are evaluated on a CLES 1-3
scale. Thus, many students who have been evalttatmayh this system may not know their
corresponding CEFR level. For this reason, a canaturelationship between the level of
English and orientation toward English may provebw difficult considering the results

retrieved from this subject pool.

Imbalances within the age groups, level of educatmd area of study result from the
manner in which the questionnaire was distribuidtese imbalances will thus be discussed

in the following section.
V.2 Materials and Procedure
V.2.1 Procedure

The instrument used to collect research data waseztronic questionnaire written in
French and distributed through Google Drive Dodss Tnethod of distribution was primarily
chosen for efficacy, given that the link could lasigy distributed and posted on social media.
In addition, by using this method, results wereomdtically saved and included in an Excel
file which helped during analysis. In regard to thstribution of the questionnaire, several
French friends currently enrolled in differdbtoles de Commerc8iology, and Engineering
programs were asked to post the questionnairedimkarious social media sites in order to
obtain responses from other French university sttisdd hus any imbalances in the areas of

education and levels of education reflect this metbf distribution.
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V.2.2 Questionnaire

The questions included in the questionnaire wereelbped to focus on French
university students’ attitudes towards English ahdis, the resultant prestige of English in
France among this group. Certain questions werptaddrom Flaitz's 1988 research in order
to measure French attitudes. In using her reseasch frame of reference, questions were
primarily adapted from questions which focuseditportance and prevalence of English
use, as well as those which focused on the reastwsstudents might choose to study

English.

In order to obtain both the perceptions of Englasid information concerning the
individual respondents, the questionnaire was @wiohto two sections (see sub-section V.2.3
below). The first section consisted of the “contentestions; questions pertaining to attitudes
regarding the use of English. These questions wersented using a five-point Likert scale
where respondents who strongly agreed with thersint chose (1) and those who strongly
disagreed chose (5). Section two therefore det tive subjects’ personal information such
as: area of education, current diploma, acquisioBnglish, and if they have ever lived in or
traveled to an English-speaking country. These ttpreswere presented through a multiple-
choice structure where subjects were asked to ehtiws answer that best fit their current
situation. In this way, a more specific analysisdzh on the comparison between area of

education and perceptions of English was made Iplessi

V.2.3 Questionnaire Format

Partie 1

Dans la premiére partie il y a des énoncés quésgmtent un assortiment de faits. Pour chaque énibryca des
gens qui sont "tout a fait d'accord" (1), ceux geisont "pas du tout d'accord" (5), et ceux quilst® opinion
modérée (3). Merci d'indiquer ce qui corresponglies étroitement a votre sentiment personnel pbaquoe
énoncé ci-apres.

1. Pour suivre mes études, il est indispensable d’awobon niveau d’anglais. 12345
2. Pour mes études, je fais souvent de la rechercheglais. 12345

3. Si j'ai un bon niveau d'anglais, j'aurais plusléoent un travail plus tard. 12345
4, La plupart des séries que je regarde sont en angl&i345

5. La plupart des films que je regarde sont en angldi2345

6. En France, il devrait y avoir plus de matiéres gmses en anglais. 12345

7. J'étudie l'anglais parce que c'est une languenatienale. 12345

8. J'étudie I'anglais parce que c'est obligatoire3452
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9. J'étudie l'anglais parce que c'est utile. 12345
Partie 2

Merci de répondre aux questions vous concernarg ldasheuxiéme partie.

10. A quelle tranche d’age appartenez-vous ?

11. Quel est votre niveau d’études ?

12. Dans quel domaine étudiez-vous ?

13. Avez-vous déja voyagé dans un pays anglophones ?
14. L'anglais était-il votre LV1 au college et lycée ?

15. Si vous le savez quel est votre niveau en anglais ?
16. Avez-vous déja vécu dans un pays anglophone ?

Concerning the questions in section one of the toprewire, statements 1, 2, 6, 7, 8 and 9
were included in order to measure French univessitgents' perception of the usefulness of
English in regard to their academic studies. THu®sults for these questions were to be
primarily positive, one could establish that Frensfiversity students tend to acknowledge
that the acquisition of English is an advantageaspect of their higher education.
Furthermore, if responses to statement number 3)¢@d knowledge of English will help me
find a job later”) were to also be positive, it idie clear that French students’ motivation to
study English is most likely linked to their futueenployability in the job market. Moreover,
if the respondents’' responses to statement nunelven g“I study English because it is an
international language”) were to be positive ireatation, it could be determined that French
university students opt to study English becausg ferceive it to be an advantageous skill in
today's globalized world. In sum, these statemeet® included in the questionnaire in order
to establish that French university students valoglish for the following “utility” reasons:
their immediate higher education studies, theureiemployability, as well as in regard to the
usefulness of English in terms of global mobilihdacommunication.

Finally, statements 4 and 5 were primarily incldide the questionnaire in order to
confirm previous research concerning the prevaleacd prestige of English-language
products in France's audiovisual domains. Moreopesjtive responses to these statements
would attest to Strubell's suggestion that the eéased demand and supply of English-
language goods are intrinsically linked to the @ased perception and status of English
overall. In addition, if the majority of subjectsre to respond in a positive manner to these
statements, as well as those concerning the spatbaglish in relation to academic studies,

one could determine that the spread of English gntio& researched age group is significant.
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V.3 Results and Discussion

With regard to the analysis of results from thesjionnaire, focus will first be placed

on the global results (all respondents’ resporfsas) section one in order to evaluate the

Statements Averages

A good command of English is indis-

. 1,9
pensable for my studies.
| often consult research in English for 59
my studies. ’

A good knowledge of English will help

. . . 1,4
me find a job after my studies.
Most of the television series that |
. . 1,6
watch are in English.
Most of the films that | watch are in
. 2,1
English.

There should be more university pro-

. o 1,8
grams taught in English in France.
| study English because it is an interna- 15
tional language. ’

| study English because it is obligatory. 3,1
| study English because it is useful. 1,3

Table 2 Means of responses from all respondents.

primary variable of this research: age. In additidrese results will serve as a basis of
comparison for results concerning those studentsingp from specific areas of education.
Given that the majority of responses came fromaHe®nch university students belonging to

the 20-24 age group, the discussion of resultstiuil$ be centered on this age group.
V.3.1 Global results

First if considering Table 2, it is evident thaefch university students are generally
positive in orientation towards the English langeiatn total, the students' responses to the
various statements measuring the prestige of Hnglheraged between scores of 1.3 and 3.1.
Here, the most positive responses appear to harereeorded in relation to question number
nine: “I study English because it is useful”. Moveq in terms of the most “negative”
responses recorded, French university studentedetadbe undecided in regard to the ninth
statement: “lI study English because it is oblig@totpon reception of these results, it
became clear that this statement was rather amiguand the respondents may have
consequently been confused concerning its inteattioreaning. The statement was initially
written in order to evaluate French university std' motivation for studying English; if it

was merely because English (foreign language) wasired in school, or rather because it
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was a voluntary action. If the statement had bederpreted in the intended way, results
would either clearly show an orientation towardsttongly agree) or towards 5 (do not agree
at all). Given that the mean for this statemeralfinreflects an indecisive score of 3.1, it can
be determined that students either interpreted tiheé intended way, with responses reflecting
a 50/50 response rate, or that students may hapemded that they agreed because a foreign
language is in fact obligatory in French highercaation. However, a clear discrepancy exists
between the mean for this statement and thosetdtensents 7 and 9. For this reason, it is
apparent that this statement was ambiguous andclirraniversity students rather study

English because it is both obligatory and perceagdseful.

In terms of the statements aimed at measuringégtige of English as an aspect of
French higher education studies, students respondedjenerally positive manner. It is thus
clear that French university students globally ggtpe something advantageous about the
acquisition of English. These results should howexsne at no surprise if considering the
previously discussed research concerning the spoédenglish and consequent status of
English as a globdingua franca What is particularly interesting about these lssthough,
is that statement 6, “there should be more unityemiograms taught in English in France”,
had one of the most positive means at 1.8. Fremoversity students are therefore almost
unanimously in favor of the growth of English-mediprograms in France. This is thus
significant in regard to current debates regardhmeg adoption of théoi Fioraso in France.
Moreover, it appears that like in Germany, Enghsédium studies are similarly prestigious
in France among French nationals. Furthermore, améd conjecture that regardless of
certain ideological debates concerning the preea@f English in various domains of French
society, French university students generally asrsEnglish to be a prestige language and

are thus in pursuit of its acquisition.

Now, concerning the statements which measuredsginead of English in French
university students' daily lives, results were aggenerally positive. If glancing at Table 2,
the means for statements 2, 4 and 5 all fall betwie6 and 2.2. Responses to statement 4,
“most of the television series that | watch areEmglish”, emerged at a mean of 1.6 which
was quite expected considering both my personatrepce and the prevalence of American
and British television series on French televisiblowever, the mean for responses to
statement 5 (2.2) was slightly surprising. Afteving researched the distribution of audiences
for English-language films during the 2012 year (CRilan 2012), this mean was expected
to be closer to that of statement 4. One conclufsiothis outcome could be that French films



THE PRESTIGE OF ENGLISH AMONG FRENCH UNIVERSITY STU DENTS | 49

have indeed become more extensive in terms of filarket shares in French cinema.
Moreover, given that France has a strong cultegaddy in regard to film production, students
may be more inclined to watch French films thamEheseries. Nevertheless, a mean of 2.2 is
quite positive. Thus, as was expected, these sesgiresent a voluntary action towards the
consumption of English-language products. Furtheentocan be concluded that, given these
results, a certain bottom-up process in relatiotheospread of English has occurred among

this age group.

With regard to the results from the second patthefquestionnaire (see Appendix 1
for tables), it appears that 85% of the subjecteheaveled to an English-speaking country,
and 35% have lived in an English-speaking couliflyile these results do not directly reflect
attitudes towards the English language, they agmifstant when considering attitudes
towards Anglophone culture. Thus, similar to theemt “consumption” of English-language
products (television series and films), choosinglive or travel to an English-speaking
country proves an interest in Anglophone culturee an which the English language is

inherently linked.

Moreover, judging from the highly positive respesgmean of 1.5) to statement 7, “I
study English because it is an international laggliaone could conjecture that French
university students opt for the acquisition of Esiglfor mobility reasons; be it for travel or
employment opportunities. In addition, with regaadthe responses to this statement and
those to statement 3 (mean of 1.4), it is cleat #ranch university students recognize
English as an internationdihgua franca It can therefore be determined that English is

viewed as a useful “tool” for future ambitions argdhis age group.
V.3.2 Results: French Business and Economics studsn

Concerning the profile of students coming from #nea of Business and Economics,
the data reveal that 22% of these students wemdletrin a BAC +4 program, while the
largest pool of respondents (58%) in this areai@pated in a BAC +5 program. This is not
particularly surprising when considering that thajonity of respondents belonged to the 20-
24 age group. 92% of students in this area respbtide English was their LV1 in secondary
school (compared to 88% overall). In terms of asigjon, 50% of students responded that
they had acquired English at a level of C1 (acewydo the CEFR levels). The second largest
percentage of students in terms of language atigmis{22%) responded that they had
acquired English at a level of C2. When considedata from the global analysis, it is clear
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that French Business and Economics students hangstently higher levels of English than
the overall distribution of students (50% at C1ppposed to 34% overall). Moreover, while
21% (the second largest group) of the total stigdergponded that they did

Statements Averages
A good command of English is indispensable 17
for my studies. !
| often consult research in English for my 20
studies. ’
A good knowledge of English will help me find 13
a job after my studies. !
Most of the television series that | watch are 13
in English. !
Most of the films that | watch are in English. 1,7
There should be more university programs
) . 1,5
taught in English in France.
| study English because it is an international 13
language. !
| study English because it is obligatory. 3,3
| study English because it is useful. 1,2

Table 3. Means of responses from Business and Econonuidsrsts.

not know their current level in English, only 10% Business and Economics students
responded in the same way. This discrepancy in, @atgreviously mentioned, may have
resulted from differences in the positioning ofdgtnts in foreign language classes, as well as
differences in foreign language requirements. liy aase, it is essential to note these
discrepancies in the acquisition of English in ortie establish a relationship between a
student's level and orientation to English. In cese to questions 13 and 16, French students

responded at 98% and 44% respectively; well abloedigures from the global results.

If glancing at Table 3, it is evident that the mea&f responses coming from students
of Business and Economics are slightly more pasithan those from the global results. As
with the means from the global results, Businesslesits appear to have responded in the
most positive manner (1.2) to statement 9. At ammafal.3, statements 3, 4 and 7 tied at
second. Comparing these results with those fronglbleal analysis, it appears that Business
students tended to respond .1, .3 and .2 (respégtipoints more favorably than the overall
subject pool. Looking more closely at the contehtthse statements, Business students
appeared to be the most favorable to the notionEhglish is a useful language to acquire.
Furthermore, given that these students respondedrdlly to statement 3, one could
conclude that Business students view that the attoun of English is helpful when looking

for a job. Considering that these means tend tmbee positive than those from the global
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results, as well as the fact that these studentketeto have higher levels of English than the
overall subject pool, it is possible to deduce tetallels exist between the level of English,
area of education and orientation towards Englishthis way, students of Business and
Economics must recognize something more advantagabout the acquisition of English.

This however comes at no surprise when consideén@gncrease in multinational companies
and thus mobility throughout the European Union #reworld. French Business students’
attitudes towards English most likely reflect thesiion and use of English in the business
world. It is therefore important to consider th#itades towards the utility of English may

necessarily result from the current standing oflBh@s an internationéihgua franca

Glancing at figures for statements 4, 5 and 6jgaly positive orientation towards
English-language products exists among French Basistudents. With regard to statement
4, responses from French Business students aveeddge®, compared to a mean of 1.6 for
the overall subject pool. For statement 5, the n@aesponses amounted to 1.7, as opposed
to 2.1 for the overall subject pool. Finally, Bussis students were more positive in orientation
with regard to statement 6: responses averagedchrBpared to a mean of 1.8 from the
global results). Given that statements 4 and 5t aatl the consumption of English-language
series and films, it is evident that French Bussnstudents tend to “consume” English-
language products at a higher rate than the avérsgesh university student. This increased
consumption may be directly linked to the high leseEnglish acquired by these students.
With higher levels of English, these students maynrore inclined to watch English-language
series and films in order to improve their curréatels. Returning to Strubell's Catherine
Wheel, “more learning of English” directly influeex the consecutive steps “more demand
for goods and services in English”, “more supplyobds and services in English” and “more
consumption of goods and services in English”. ©aeld thus conjecture that the higher
level of consumption on the part of Business sttgleray be directly linked to their levels in
English. If this is true, a relationship thereferasts between their increased consumption and
positive orientation to English. Given that Busmesudents also responded more favorably to
statement 6 (“there should be more university mogr taught in English in France”), the

data clearly supports this theory.

The only instance where the means of responses Business students exceeded
those of the global responses (3.3 to 3.1), ocduimeresponse to statement 8 (“I study
English because it is obligatory”). Again, givemilhis mean reflects an indecisive response,
one could conclude that the statement was ambiguonature. However, the fact that this
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particular mean is slightly higher than the globakrage, points to the idea that Business
students may be more inclined to consider the adon of English as voluntary rather than

obligatory.
V.3.3 Results: French Information Technology studets

The pool of respondents coming from Informatiorchrelogy studies was relatively
small with nine students. This particular subjemblgs nevertheless interesting to study given
that the English language has been historicallkelihto IT advancements. Thus, it is
important to measure IT students' attitudes tow&mglish; if they tend to be more positive

due to the historical link with English.

Among the nine IT students, 66% were in the preoésompleting a BAC +5 degree-
awarding program. In terms of their first foreigmngjuage chosen during secondary school,
88% responded with English. This figure equals riiean from the overall results, but is
nevertheless inferior to the mean for BusinessEsahomics students (92%). Concerning the
IT students' acquisition of English, results werechh more inconsistent than those coming
from Business and Economics students. While theonityj 33%, responded that they had
acquired English at a level of C1, the second krgebject pools responded that they did not
know their level, or that they were at an Al le{@2% for both). Given that these results are
rather inconsistent, as well as the fact that Hrestadents are normally expected to leave
collegeat a level of A2, it is difficult to believe th@2% of these IT students had acquired
English at an Al level. One could conjecture thather a foreign language is not a
requirement for their programs, or that they hawee¢ Imeen positioned in English classes
according to their actual level. It is therefordfidult to establish any link between the IT
students' level in English and their respectivetuates towards the language. However,
interestingly enough, these students appearedvioiare experience traveling to or living in
an English-speaking country. 88% of IT studentpaesed that they have traveled to an
English-speaking country, and 55% noted that theseHived in an English-speaking country
(as opposed to 88% and 35% respectively for thbajlsubject pool). One could therefore

conclude that this particular subject pool hasenkiaterest in Anglophone culture.

On average, IT students' responses to the statsnmesection one of the questionnaire
were consistent with the global means; as oppasatutients from Business and Economics

studies. In terms of responses that appeared naobe positive, a glance at Table 4 reveals
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Statements Averages

A good command of English is indispensable for 18
my studies. !

| often consult research in English for my studies. 2,6

A good knowledge of English will help me find a 13
job after my studies. !

Most of the television series that | watch are in 16
English. !

Most of the films that | watch are in English. 2,1

There should be more university programs taught 29
in English in France. !

| study English because it is an international lan- 16
guage. !

| study English because it is obligatory. 3,1

| study English because it is useful. 1,3

Table 4. Means of responses from IT students.

that IT students were more favorable to statememtsd 3. IT students thus tend to agree that
English is both indispensable for their studies fnmdsecuring a job after their studies. These
results were expected given the “anglicized” natfrénformation Technology. However, it
was then quite surprising that their responsesudittle from the overall means for the other
seven statements. In addition, while students is plrticular subject pool appeared to be
more favorable to the idea that English was indispble for their studies, the mean for
responses to statement 6 was higher (more negdhae)the overall mean. In this way, it
appears that the IT students recognized the utfitignglish with regard to their studies, but
they were less convinced that there should be foghish-medium programs in France. One
could conjecture that as IT students most likely asighly specialized IT English “jargon”,
their perceptions of the English language mightdbterent than those belonging to other
university students. Furthermore, English use @ lthfield might be more specific, thus IT
students do not recognize the need to have Engtisinuction for all of their courses.
Considering the case study conducted at the UniyarsToulouse, these results appear to be
in line with the attitudes expressed by IT studentthe SMILE 2013 pilot program. At the
conclusion of that particular program, researclase discovered that the IT students were
rather conflicted with regard to the proposal thatglish-medium courses should be
obligatory for future students. A position which svguite surprising after their almost
unanimous approval of the English-medium classas ttiey participated in throughout the
year. Thus, one could conclude that due to thetstl spread of English in the Information
Technology fields, French IT students tend to heifable to the idea that the acquisition of
English is essential for their success in their gdrate and future projects. Moreover, IT
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students are more inclined to study English (melat.®) because it is useful rather than
because they perceive it to be an internationajuage (mean of 1.6). Their perception of
English can thus be qualified in terms of the wtibf English; more so than in terms of the

notion that English acquisition will help them te imternationally mobile.
V.3.4 Results: French Engineering students

In total, 22 French university students followiag Engineering program of study
responded to the questionnaire. With regard toattea of study, this particular respondent
pool represented the second largest majority adestts. Similar to students coming from
Information Technology and Business and Economiadias, the majority of Engineering
students were in the process of completing a BAGedgree program (55%; 32% were in the
process of completing a BAC +4 program of studyg&ding their first mandatory foreign
language in secondary school, 77% of the Engingesindents chose English as their LV1.
Similar to the IT respondents, the Engineering atiisl responses to the questions concerning
English acquisition were quite inconsistent. 45%hig particular subject pool responded that
they did not know their current level in Englisimdathe next largest group (23%) responded
that they had acquired English at a C1 level. Wéthard to questions 13 and 16 (personal
experience in an English-speaking country), Engingestudents appear to have had more
experience in an English speaking country (59%5% 3or question 16 and 95% to 85% for
question 13). Thus, like IT students, more thari bathe Engineering subjects have lived in
an English-speaking country. One could therefor@dude that Engineering students have an
interest in Anglophone culture. A conclusion whistiurther suggested when considering that
Engineering students appear to be more positiveientation (than the overall subject pool)
with regard to statements 4 and 5 (refer to Tahlét & therefore clear that, similar to French
Business and Economics students, French Enginestuidignts tend to be highly favorable to
English-language films and series. However, giveat tresults for question 15 were
inconsistent, it is impossible to establish a l@tween this consumption of English-language
products and level in English. Nevertheless, gitreat the majority of Engineering students
appear to have lived in an English-speaking couwing could conjecture that these students
have a working knowledge of English, thus theirstonption of English-language goods has

increased.
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Statements Averages
A good command of English is indispensable for 21
my studies. !
| often consult research in English for my studies. 2,5
A good knowledge of English will help me find a 13
job after my studies. !
Most of the television series that | watch are in
. 1,4
English.
Most of the films that | watch are in English. 1,7
There should be more university programs taught 21
in English in France. !
| study English because it is an international lan- 16
guage. !
| study English because it is obligatory. 3,3
| study English because it is useful. 1,3

Table 5. Means of responses from Engineering students.

However similar the profiles of the Engineering &ubkiness and Economics students
appear to be, Engineering students tend to betlsliggss positive in orientation towards the
English language. Means for five out of the ninateshents in section one were slightly
higher than the overall means. Glancing at Tableveals that Engineering students were
slightly less favorable to statements 1, 2, 6, d &r{2.1 to 1.9; 2.5 to 2.2; 2.1 to 1.8; 1.6 to
1.5; 3.3 to 3.1, respectively). Looking more clgsat the content of these statements, the data
indicate that French Engineering students tendettebs certain that English is necessary for
their studies and that English should be more pteseFrench degree-awarding programs
(statement 6). Moreover, the data suggests thachkrEngineering students tend to agree less
that they study English because it is an intermalidanguage. However, the discrepancy
between this mean and that which comes from theativesults is extremely minimal (1.6 to
1.5). Furthermore, both means reflect positive raagons towards statement 7. Thus
regardless of a slight difference of opinions, mestnch students tend to agree that they
study English because it is an international laggudVhat is particularly interesting about
these figures, however, is that French Engineesindents responded more favorably than the
global subject pool to statement 3, “A good knowledf English will help me find a job after
my studies”. While these particular students ass lgositive in orientation towards the idea
that English is necessary for the completion oirthegrams of study, they appear to be more
favorable to the notion that English plays a sigaiit role in future employability. Therefore,
French Engineering students appear to recognizadyeisition of English as advantageous

for their foreseeable futures.
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French Engineering students appear to be quiterdle to the consumption of
English-language films and series. With means df dnd 1.7 for statements 4 and 5
respectively, this particular respondent pool tettdbe more positive in orientation than the
overal respondent pool. Although the responseshiair level of English appear to be quite
inconsistent, this high consumption of English-laage products may be linked to higher
levels of acquisition among this group. Thus, samito the Business and Economics
respondents, the French Engineering students' difoarftnglish-language products may be
intrinsically linked to their relatively positiverientation to the English language (see Figure
1, The Catherine Wheel). Moreover, as means fdemsients 3 and 9 appear to be more
positive in nature (than those from the global lts3uone could conjecture that French
Engineering students tend to perceive the Engésigtiage as a useful component of their

employability profiles.
V.3.5 Results: French students in the “exact” sciares (Biology, Chemistry and Health)

Given that the number of respondents coming frowidgly, Chemistry and Health
studies was relatively small, the three respongeis were combined to enable a more
substantial analysis of the “exact” sciences. Pligicular analysis thus concerns 34 students.
Reponses to the questions in section 2 of the igumestire revealed that 62% of these
students were in the process of completing a BACIr4erms of language acquisition, 91%
of the exact science respondents chose EngligheasliV1 in secondary school. Their levels
of English acquisition according to the CEFR leweése again inconclusive. 29% (the largest
group) of French exact science students did nowkim@ir level, and 26% of these students
responded that they had a B1 level in English. those students who responded with a
known level of English, the results indicate thaaa science students tend to have lower
levels than the students in the other disciplimegst of whom had at least a B2 level). With
regard to their experiences in Anglophone countt286 of these students responded that
they have traveled to an English-speaking countryaddition, 9% of the exact science
students appear to have traveled to an Englishksmeaountry. When considering the data
from the global results, these results appear tonbeh lower. The data thus suggests that
students in the exact sciences tend to have |lggsierce in English-
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Statements Averages

A good command of English is indispensable for my studies. 1,6

| often consult research in English for my studies. 2,1

A good knowledge of English will help me find a job after my 15
studies. ’
Most of the television series that | watch are in English. 2

Most of the films that | watch are in English. 2,9

There should be more university programs taught in English in 17
France. ’

| study English because it is an international language. 1,7

| study English because it is obligatory. 2,6

| study English because it is useful. 1,5

Table 6. Means of responses from exact science students.

speaking countries; as opposed to students in aliseiplines, and notably those students

studying Business and Economics.

Similar to the Engineering students, exact sciegdents tended to be less positive in
orientation than the overall respondent pool. Glagat Table 6 shows that students in this
field responded in a slightly less positive manteestatements 3, 4, 5, 7 and 9. It should be
noted, however, that all of the means for respofrees these students fell between 1 and 3;
suggesting that these respondents have a gengmdiyive orientation towards English.
However, what is interesting to note, is that tkact science students responded in an almost
opposite manner than the other students. WherenBegng and Business and Economics
students appeared to be generally positive witlarce¢o statements 3, 4, 5 and 9, the data
indicates that exact science students were les§sthermore, the exact science students
appear to agree with statements 1, 2 and 6; thnfsrming that these students agree that the
acquisition of English is indispensable for theieas of study. It should also be noted that the
mean of responses to statement 8 was slightly |divan the overall mean (2.6 to 3.1).
Assuming that these students responded to stateBriarthe expected way, the data suggests
that French exact science students tend to congiear learning of English as obligatory
rather than voluntary. For these reasons, the teesndlicate that exact science students
recognize English as an integral part of their isidMoreover, one could conjecture that
exact science students tend to perceive the atiquigif the English language as more of a

necessary aspect of their immediate studies, rétheras a useful tool for their future.

Higher means of responses to statements 4 angdesuthat these students tend to
consume less English-language films and series tt@amverall respondent pool. Although,

given that the results for their levels in Englislere quite inconsistent, it is difficult to
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establish a connection between acquisition leveld eonsumption of English-language
products. However, based on the fact that thes#ests appeared to be more positive in
regard to statements concerning the use of Engliieir studies, they may tend to perceive

English in a strictly academic sense.
VI. Summary of results

With the purpose of analyzing the results emangatirom the theoretical and
quantitative research, focus will be placed onitidévidual research questions posed from the

outset of the research.

Research question: IWhat are French university students' perceptiohsthe English

language?

The global responses from the questionnaire conthien original hypothesis that French
university students are generally positive in daéon towards English. In this way, all of the
means for responses to the statements includedcitos one of the questionnaire varied
between 1 and 3.1, suggesting that French uniyesgidents are rather favorable to English.
It should further be noted that French universitydents appear to be the most positive in
orientation towards the idea that they study Ehdliscause it is useful. In a close second, the
data indicates that French university students rgélgeagree that high proficiency in English
will help them secure a job after their studies.rébwer, French university students appear to
be globally favorable to the idea that they studyglish because it is an international
language. One could therefore conjecture that remmdversity students tend to perceive the
acquisition of English as advantageous for theturls ambitions. For this reason, their
positive perceptions of English are intrinsicallgked to the perceived utility of English.
These results thus confirm the theoretical reseamducted concerning the spread and
prestige of English. Moreover, the data confirmes tiotion that English is considered to be a
useful tool in today's globalized world where imi@iional mobility and exchange has become
the norm; in today's knowledge economies. In aoldjtgiven that the defense of French in
the face of English has rather softened in receats; the data suggests that there is less of a
discrepancy between attitudes belonging to thedfretite and those belonging to the French

youth.

Research question: Does a relationship exist between French unityerstiudents' area of

study and their orientation towards English?
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At the outset of the research, it was expected FEnabch students following a program of
study in either Business and Economics or the eseiences, would be more positive in
orientation towards the English language. This llypsis was primarily based on the notion
that these disciplines have become quite internation nature, thus students in these fields
might have different perceptions regarding thatytdf English. In this way, it was expected
that these students, in particular, might percé&muglish to be more advantageous than other
students due to the ever-increasing use of Englighe areas of international research and
multinational companies. The data, however, praedoe slightly different. While the results
suggest that French students of Business and Edosiomere consistently more favorable
than other students with regard to the statemeangsction one of the questionnaire, the exact
science students appeared to be less so. In fadgrds coming from Information Technology
studies appear to be more positive in orientatbiovatds English than exact science students.
However, when considering the positive results Wlemanated from the SMILE pilot study
in Toulouse, these results are not very surprisMgreover, a historical link between the
English language and Information Technology fiehds existed since the beginning of the
“computer age”. What is particularly interestingdiscuss in terms of this research question,
is the fact that French exact science and Engimgestudents appear to have been less
confident about the prestige of English when comgawith the attitudes of the global
respondent pool. What is more, the data suggesatsstidents coming from these two fields
are highly positive in orientation towards Engli different reasons. The perceptions of
French exact science students appear to be morgevpaggarding the idea that English is
indispensable for their studies. The data also estggthat they study English because it is
obligatory, rather than because it is an intermatidanguage. One could thus conjecture that
these responses reflect the anglicized natureesktlfields in terms of research. On the other
hand, French Engineering students do not considgtigh to be as prestigious in terms of
their immediate studies, but rather as a useful &ki securing a job later. Therefore, the
research indicates that there is a link betweemdfreiniversity students' area of education
and their orientations towards English. Moreovieg tlata suggests that these differences in
attitudes may be directly linked to different annit for their future careers. With all results
considered, it would have been ideal to have a nuiversified respondent pool; one
including more French students from the socialram@e and humanities. Given that these
areas of education have less of a historical littk ®nglish, it would have been interesting to

measure these students' perceptions of English.
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Research question & there a relationship between French univesditgents' proficiency in

English and their perception of English?

Unfortunately, given the inconsistent responsesenring the students' degree of proficiency
in English, it is not possible to establish a relaship between a students' proficiency in
English and their attitudes towards English. Théy aonsistent data emanated from the
French students of Business and Economics. Givanhiddf of these students appear to have
acquired English at a CEFR level of C1 (“Effecti@perational Efficiency”) and their
perceptions of English were consistently more pasthan those of other students, one could
conjecture that a relationship exists between gicy and perceptions. These results could
also be directly related to this particular fielfl study. Here, it is essential to return to
Strubell's Catherine Wheel and note that “moreniegr of English” is directly related to
higher perceptions of English and thus increasedate for English. Judging from the data
related to Business and Economics students, itaappbat their highly positive perceptions
of English indicate this connection between preficly and attitudes. In light of the rather
inconsistent results, however, it would have belealito ask students how proficient they felt
in English with regard to spoken and written skidls opposed to the CEFR scale).

Research question : 4How prestigious are English-language “productghoag this

demographic?

Both the theoretical and quantitative aspects ef rdsearch reveal that English-language
products are highly prestigious among French usitserstudents. Judging from the
theoretical research concerning the audiences fagligh-language films and series on
television and at the cinema, it appears thatgharsicular age group tends to prefer watching
these films and series. Moreover, due to the highdgitive responses to the questions
concerning English-language films and series in t¢uestionnaire, this notion is thus
confirmed. While certain respondent pools, nhambky Business and Economics students,
responded more positively than others, the gloatd chdicate that French university students
generally tend to “consume” English-language filamsl series at a high rate. Furthermore,
the research suggests that French university stsidame highly positive in orientation
concerning the expansion of English-medium programg-rance. With regard to the
theoretical research, it appears that the demandérench-English bilingual programs (the
European sections) in French secondary schoolbdes on the rise. Similar attitudes have

clearly been manifested in the area of higher ditutavhere the number of English-medium
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programs has also increased in France. Again, #ta dmanating from the quantitative
research confirmed this idea given that the resgons the question concerning attitudes
towards the increase of English-medium programg-rance were generally positive. If
considering the motion of Strubell's Catherine Whéeis demand for English-language
goods will only continue to increase as Frenchestiglcontinue to be exposed to the English
language. Furthermore, if this is true, French ersity students' attitudes towards English

will continue to be generally positive in nature.
VI.1 Implications for further research

While conducting this research, it became verarcteat there is a lack of research
concerning French attitudes towards English. It wasilarly discovered that, while the
existence of English in France has been highly t#ebaince the 1960s, little research has
been implemented to directly measure French stsdattitudes towards English; as well as
to determine their motivations to learn Englishdging from the highly positive responses
emanating from this research, French universityestits appear to regard English as a
prestige language. Given that the research suggastsiotion, it would be interesting for
researchers to conduct more case studies like MHeEES2013 program in order to identify
which types of English-medium programs appear totH®e most successful according to
students. In this way, French language policy migar English education would be more
adapted to students' actual attitudes and neetthier rdnan based on theoretical speculation.
Expanding on this idea, it is similarly recommendedesearch how these attitudes might be
manifested in the French workplace given that tlstgdents will become a part of the work
force very soon. In sum, with further researchdlation to French attitudes to English, one
would be able to better understand French studentsworkers' motivation/demotivation to

study and speak English in France.
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Appendix

Appendix 1. Tables for the global respondent pool.

Level of Education

3% 5%

EBAC+1
EBAC+2
OBAC+3
EBAC+4
EBAC+5

Have traveled to an English-speaking
country

15%

BYES
ENO

85%
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English as LV1

BEYES
ONO

Level of English

3%

B | don't know
HAL
HA2
EB1
EB2
gcC1
gc2

country

35%

65%

Have lived in an English-speaking

OYES
ONO
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Abstract

The primary objective of this research is to inigede the perceived prestige of English
among French university students. While the spofd&hglish in France has been
documented since the post-war period, little curresearch has been conducted in terms of
individual French attitudes towards English. Fas tleason, the author decided to conduct a
theoretical and quantitative study of how Frencivensity students perceive the English
language. The data emanating from a questionnigcerenically distributed to 150 French
university students indicate that English is hightgstigious among this group. Moreover, the
results suggest that French students perceivecthesation of English as advantageous for
their current studies, as well as for their futeneployability. The author thus recommends
more research with regard to the attitudes of Hrestigdents in order to better adapt language

policy to their needs and motivation.

Key words: sociolinguistics, language attitudesglish language spread, applied linguistics,

language policy
Résumé

Le premier objectif de cette recherche est de centpe l'intérét et les attitudes que les
étudiants d’université francaises ont face a I'arsglAlors que le développement de I'anglais
en France a beaucoup été étudié depuis la fin slectande guerre mondiale, trés peu de
recherches ont été conduites sur les attitudesithatlles des francais face a I'anglais. C’est
pourquoi, I'auteur a décidé de conduire une étugmtitative pour comprendre comment les
étudiants d’universités francais percoivent I'amglaes données résultantes de 150
questionnaires électroniques auprés de 150 étgdiammtrent que I'anglais est trés important
pour ce groupe. De plus, les résultats montrentepiétudiants francais percoivent I'anglais
comme un avantage aussi bien dans leurs étudgsoguéeur future carriere. L'auteur
recommande que plus de recherche soient conddiedeamieux adapter I'apprentissage de

I'anglais aux besoins des étudiants.

Mots-clés : sociolinguistique, attitudes linguists, diffusion de la langue anglaise,

linguistique appliquée, politique linguistique



